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Provide students with guidance for recursive writing practice and maintaining a working portfolio. See the example below from Nancy Atwell’s In the Middle: New Understanding about Writing, Reading, and Learning.
Name_________________

_____English Block_____

Date_________________

Expectations for Writing

 

1. Find topics and purposes for your writing that matter to you, to your life, to who you are and who you want to become.

 

2. Keep and add on to a list of your territories as a writer: topics, purposes, audiences, genres and techniques.

 

3. Try new topics, purposes, audiences, genres and techniques.

 

4. Take a deliberate stance toward writing well: try to make your writing “literature.”

 

5. Make your own decisions about what is working and needs more work in pieces of your writing.  Be the first responder to your writing.

 

6. Keep an individualized proofreading list that you check your writing against when you revise, edit and proofread.  Recognize that readers’ eyes and minds need your writing to be conventional in format, spelling, punctuation and usage.  Work toward conventionality and legibility, and use what you know about format, spelling, punctuation and usage as you compose.

 

7. Produce at least three pages of rough draft each week, and bring at least two to three pieces of writing to completion each quarter (the number of required pieces will depend on whether or not there is a major history writing project).  Every quarter you will be responsible for at least two major English writing projects: one will be class assigned and the other will be student choice.  If there is a history writing project assigned, it will be considered as the third English writing project and an English grade will be given for it.  

1. Your writing projects should reflect a variety of subjects, themes, and genres.  Make sure to move out of your comfort zone in experimenting with your writing.  (See genre list for ideas; there is a copy of it in your writing folder.) 

2.  Maintain a chronological record of the pieces of writing your finish in your permanent writing folder.  Collect data about yourself as a writer; look for patterns and take satisfaction in your accomplishments over time.
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LOGIC
INDUCTION:  a process in logic that involves moving from a number of particular cases to a general conclusion that all instances of the type investigated will conform to that type.

THE INDUCTIVE LEAP: because we cannot test every instance (past, present, future, we take the leap from “most” or “some” to “all.”  We reach a generalization.



TEST FOR GENERALIZATION:

1. A fair number of instances must be investigated.

2. The instances investigated must be typical.

3. If negative instances occur, they must be explained.  Show that they are not typical and, therefore, need not be considered as significant.

ANALOGY: inductive reasoning in which we assume that if two instances are alike in a number of important points, they will be alike in the point in question.

DEDUCTION: a process in logic that involves reasoning from stated premises to the formally valid conclusion; reasoning from the general to the particular.

SYLLOGISM: the formula of deductive reasoning, major premise: statement universally accepted as true minor premise: major premise applied to a particular object or situation conclusion: establishes the relationships of the object to the major proposition.

DISTRIBUTED MIDDLE TEAM: in order that the syllogism to be valid, the formula must contain what is known as a distributed middle term, which means that the word that is the subject of the sentence in the major premise must be part of the predicate in the minor premise.  Although this type of syllogism is not the only one, it is the type most commonly used.

FALLACIES
BEGGING THE QUESTION: assuming something to be true that really needs proof.



Ex: The unsanitary condition of the slaughter pens is detrimental to health.



Ex:  The handwriting is hard to read, because it is nearly illegible.

IGNORING THE QUESTION: a question is set up so that argument is shifted to new ground, or an appeal is made to 



some emotional attitude having nothing to do with the logic of the case.



Ex:  You should talk about the apartheid philosophy in Africa.  Do you know what Americans did to Indians?

EQUIVOCATION: using the same term with different meanings.  (The word law, for instance, cannot be used to mean 



both natural law and law as established by an authority, in the same argument.)

NON-SEQUITUR: (Latin, literally, “it does not follow”) The conclusion does not follow from the preceding arguments.



Ex: Tom does not drink or smoke, so he ought to make a good husband.

FAULTY DILEMMA: the major premise presents a choice that does not exhaust the possibilities.



Ex: Better dead that Red.

POST HOC ERGO PROPTER HOC: (After this, because of this”) It attempts to prove that because a second event 



followed a first event, the second event was the result of the first.

Ex: Every time the Democrats get into office, we have a war.  Every time the Republicans get into office, we have a   recession.

ARGUMENTUM AD HOMINEM: (“the argument to the man”) Turning from the issue to the character involved.



Ex: Smith should not be elected.  He just got a divorce.



Ex: Smith should not be elected.  His father is an alcoholic.

Ex: Vote for Smith.  He’s been married for twenty years, has four children, served in World War II, and attends  church every Sunday.

AD MISERCORDIAM: an appeal for sympathy.



Ex: Q: Did you steal the money?

Ex: A: I’m out of work, my family hasn’t eaten in two days, my brother-in-law has just been arrested for stealing a car…

HYPOTHESIS CONTRARY TO FACT: Beginning with a premise that is not necessarily true and then drawing 



conclusions from it.  Ex: If I had not had Mr. Smith for a teacher, I would never have understood algebra.

COMPOSITION: arguing that a group must have the same qualities or characteristics as its members.

Ex: Each football player of the all-star team is the best player at this position in the entire country.  Therefore, the all-star team is the best team in the entire country.

DIVISION: arguing that an individual must have the characteristics of the group.

Ex: The all-star team is the best in the entire country.  Therefore, Sam Smith (the pitcher) must be the best pitcher in the entire country.

DICTO SIMPLICITER: an argument, based on an unqualified generalization.



Ex: Exercise is good; therefore, everybody should exercise.

CONTRADICTORY PREMISES: the main premises contradict each other.



Ex: If God can do anything, can He make a stone so heavy He will not be able to lift it?

OVERGENERALIZING (OR HASTY GENERALIZATION): Two few instances are presented to reach an accurate 



conclusion.  Ex: Tall men like ice cream.

PREMISE AND THE COMMON GROUND: the terms of the premise must be accepted as true.



Ex: “All college graduates are geniuses” would not be a sound premise and would lead to the wrong 



conclusions.

FALSE ANALOGY: wrongful comparison of dissimilar situations.

Ex: Doctors have x-rays to guide them during operations: therefore, students should be able to use their books during examinations.

AD VERICUNDIAM: an appeal to authority.  (“Figures prove…” is a variation.)



Ex: Mah fehlow Ahmericans…(LBJ)

SELF-EVIDENT TRUTHS: proceeding from an unwarranted assumption to a foregone conclusion (includes folk 



sayings: “Time is money”).

GUILT (OR INNOCENCE) BY ASSOCIATION: Ex: Max reads all those radical magazine articles that favor 


overthrow of the government, so he must hold the same views.

EITHER/OR FALLACY: requires absolutes which do not allow for intermediate cases.



Ex: Do you want to go to college or dig ditches for all your life?

Obviously, some of the preceding fallacies overlap.  Also, they may be given different names by different authorities.  Other examples could be included; no list is likely to be complete.
READING I, II, I

Brownsville Independent School District

High School Reading Curriculum

Texas Essential Knowledge and Skills

	Introduction.

	(1) Reading I, II, III offers students instruction in word recognition and comprehension strategies and vocabulary to ensure that high school students have an opportunity to read with competence, confidence, and understanding. Students are given opportunities to locate information in varied sources, to read critically, to evaluate sources, and to draw supportable conclusions. Students learn how various texts are organized and how authors choose language for effect. All of these strategies are applied in texts that cross the subject fields. For high school students whose first language is not English, the students' native language serves as a foundation for English language acquisition and language learning. 

(2) The essential knowledge and skills as well as the student expectations for Reading I, II, III, elective courses, are described in subsection (b) of this section. 

	TEKS Knowledge and Skills

	(1) The student uses a variety of word recognition strategies.



	The student

is expected to:
	ACTIVITY

	(A) apply knowledge of letter-sound correspondences, language structure, and context to recognize words; and


	Practice sound and letter decks, use Vocabulary Outlines from Neuhaus Education Center in Houston, Texas.

	(B) use the keys and entry information in dictionaries, glossaries, and other sources to confirm pronunciations and meanings of unfamiliar words.
	Use a journal to explore what new vocabulary words mean to people from different disciplines, like carpenters, businessmen, astronauts, bakers, lawyers, etc.

	(2) The student reads with fluency and understanding in increasingly demanding texts. 



	The student

is expected to:
	ACTIVITY

	(A) read silently for a sustained period of time;
	Read for pleasure and discuss in Reading Workshop.

	(B) read orally at a rate that enables comprehension; and
	Act out portions of dialog, explain portions of text as if you are the author or a scientist, or a character from the text, or the mayor, or the President.

	(C) adjust reading rate according to purpose for reading.
	Analyze the text structures of each discipline: science is descriptive, history is cause and effect, literature uses the Freytag pyramid, letters to the editor are persuasive and use logical arguments.

	(3) The student reads for different purposes in varied sources.



	The student

is expected to:
	ACTIVITY

	(A) read to complete a task, to gather information, to be informed, to solve problems, to answer questions, and for pleasure; and
	Read like a reporter to get the Who, What, When, Where, Why and How of the information and then write a summary or headline or précis of the information.

	(B) read sources such as literature, diaries, journals, textbooks, maps, newspapers, letters, speeches, memoranda, electronic texts, technical documents, and other media.
	Read like a biographer so that you can retell in an interesting way what you have learned about a person or event or situation.


	(4) The student builds an extensive vocabulary through reading and systematic word study. 



	The student

is expected to:
	ACTIVITY

	(A) expand vocabulary by reading, listening, and discussing;
	Keep track of new words in a journal and use them in writing. Discover other ways to use words than those in context.

	(B) determine meanings by using context;
	Use the title surrounding sentences and the sentence the word falls in to infer meaning. Replace the word with another one you think it means and reread.

	(C) use prefixes, roots, suffixes, word origins, and spelling to understand meanings; and
	Make and add to word walls for root words found in context and examples of words with the same prefixes and suffixes.

	(D) employ reference aids such as glossary, dictionary, thesaurus, and available technology to determine meanings.
	Use references to augment vocabulary and learn to use aids within those texts by assigning a person for each day to record new words and report at the end of the class period.

	(5) The student comprehends selections using a variety of strategies.



	The student

is expected to:
	ACTIVITY

	(A) monitor his/her own reading and adjust when understanding breaks down such as by rereading, using resources, and questioning;
	Analyze the text structures of each discipline: science is descriptive, history is cause and effect, literature uses the Freytag pyramid, letters to the editor are persuasive and use logical arguments.

	(B) use previous experience to comprehend;
	Use the “It says” and “I Say,”  “and so…” dialog approach in a journal to connect with the text.

	(C) determine and adjust purpose for reading such as to find out, to understand, to interpret, to enjoy, and to solve problems;
	Use graphic organizers to dissect the text, cluster concepts, and find meaning.

	(D) find similarities and differences across texts such as explanations, points of view, or themes;
	Use a Venn diagram or other graphic to cluster information that it similar or to compare divergent ideas.

	(E) construct images based on text descriptions;
	Create an image map using descriptions from the text and roads to connect one incident to another.

	(F) organize, learn, and recall important ideas from texts and oral presentations such as note taking, outlining, using learning logs, rereading, scanning, and skimming;
	Practice taking notes at home of events on TV or on the radio, summarize songs, tell family members about articles in the newspaper, attend neighborhood meetings and talk about what occurred. 

	(G) summarize texts by identifying main ideas and relevant details;
	Create movie reviews.

	(H) make inferences such as drawing conclusions and making generalizations or predictions, supporting them with text evidence and experience;
	List key or interesting word choices the author makes and cluster them. Look for connections

	(I) analyze and use text structures such as compare/contrast, cause/effect, or chronological order for how they influence understanding.
	Map timelines and maps of events.

	(J) use test-taking skills such as highlighting, making marginal notes, previewing questions before reading, noticing key words, employing process of elimination, allotting time, and following directions.
	Use a dialectic journal to “dialog” with the text, creating questions, analyzing figurative language, dialect, idioms, etc.


	(6) The student formulates and supports responses to various types of texts.



	The student

is expected to:
	ACTIVITY

	(A) respond aesthetically, inquisitively, critically, and actively to texts;
	Be an advocate or spokesperson for a topic you read. Take the role of a lobbyist an ecologist, a scientist, a politician on a topic and respond for the class with a poster or electronic presentation.

	(B) respond to text through discussion, journal writing, performance, and visual representation; and
	Interpret text by writing a dialog about the text and performing it with a friend in front of the class. Use props to illustrate your message.

	(C) support responses by adjusting, giving evidence, and clarifying.


	Write generalizations about the text or opinion and then support it with evidence.

	(7) The student reads texts to find information on self-selected and assigned topics. 



	The student

is expected to:
	ACTIVITY

	(A) generate relevant, interesting, and researchable questions;
	Create three levels of questions: on the facts, on inferred meaning and on the topic as it relates to your life or  the rest of the world 

	(B) locate appropriate print and non-print information using text and technical resources, including databases;
	Find related information about a topic.

	(C) use text organizers such as overviews, headings, and graphic features to locate and categorize information;
	Organize new information about a topic you are reading about by collecting artifacts in a box or chest about that topic.

	(D) organize and record new information such as notes, charts, and graphic organizers;
	Make a knowledge board on the wall and organize the information in 3 different ways:  ethically, over time, and across disciplines.

	(E) communicate information gained from reading; and
	Share information in groups, work together on a way to share the information shared in a group with the rest of the class or with the school.

	(F) use compiled information and knowledge to raise additional unanswered questions.
	During peer review, create a list of questions you still have about a topic.

	(8) The student reads critically to evaluate texts and the credibility of sources. 



	The student

is expected to:
	ACTIVITY

	(A) analyze the characteristics of well-constructed text;
	Create a rubric based upon well known text structures and apply it to a self-created text.

	(B) evaluate the credibility of information sources and their appropriateness for assigned and self-selected topics;


	Make a list of ways to evaluate the credibility of sources, another list of appropriate and inappropriate topics and create a class rubric for assignments.

	(C) describe how a writer's motivation, stance, or position may affect text credibility, structure, or tone;
	Watch clips of speakers on advertisements, prepared speeches by politicians, and actors on TV. Using a chart, make notes about motivation as it compares to body language, tone of speech, posture and how these affect credibility.

	(D) analyze aspects of text, such as patterns of organization and choice of language, for persuasive effect;
	Create a chart that analyzes the differences of structure, tone and style in a text and how that affects 

	(E) apply modes of reasoning such as induction and deduction to think critically; and
	Use the “LOGIC” section of this document to apply attributes of logic to different texts. Identify the argument used on TV ads and on billboards.


	(9) The student reads critically to evaluate texts and the credibility of sources. 



	The student

is expected to:
	ACTIVITY

	(F) recognize logical and illogical arguments in text.
	Identify the arguments used in text. Create one of your own.

	(9) The student reads to increase knowledge of his/her own culture, the culture of others, and the common elements of cultures. The student is expected to:
	Make a Culture wall in the classroom to analyze the types of cultures. Some are:

Geriatric

Youth

Marriage

Beat

World War II

Military

Gender (male and female cultures are different)

Child

Entertainment

School

Yuppies

Sports

Farmers/Ranchers

Cowboy

Look at the identifiable traits of the group such as:

Language

Idiomatic expressions

Consumable products

Clothing

Lifestyle

Music

Entertainment

Hairstyles/makeup

Habitation (location)

	The student

is expected to:
	ACTIVITY

	(A) compare text events with his/her own and other readers' experiences; and
	Work in groups to find attributes of text that are similar to personal experiences of your own, or of those you know.

	(B) recognize and discuss literary themes and connections that cross cultures.
	Work in groups to create a visual (using color and design)  that describes the themes and cross-culture connections making any text accessible to everyone, no matter where they live, who they are, or what their own experiences have been.


Source: The provisions of this §110.48 adopted to be effective September 1, 1998, 22 TexReg 7549. 
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STUDY STRATEGIES

for

READING

Use this Unit template for any of these genre:

Novel template


Drama

Poetry

Fiction

Non-fiction: autobiographies, biographies, expository

 short stories


Short Story
biography
autobiography

 tall tale

 myth


Illustrations

	TEKS


	SHORT STORY

STRATEGY #1
	SHORT STORY

STRATEGY #2
	SHORT STORY

STRATEGY #3
	SHORT STORY

Assessment

	(6) vocabulary: the student uses a variety of strategies to read unfamiliar words and to build vocabulary

(7)comprehension:

construct images such as graphic organizers based on text descriptions and text structures.
	Step 1:

Individual:

· vocabulary map

· wall chart

· vocabulary journal

· vocabulary deck

· vocabulary picture poster
	Step 2:

Individual:

Discuss nuances of words.

Substitute specific words in a text and discuss how the meaning of the text changes with the new word substitution.
	Step 3:

Individual: 

Create original short story in comic book form using new vocabulary correctly.

Create a satire of a written work.
	Step 4:

Group: using new vocabulary and literary terms,

establish characters, plot, write using terms correctly, trade and evaluate stories by peers using rubric created by class based upon the TEKS

	(7)comprehension: draw inferences such as conclusions, generalizations, and predictions and support them with text evidence and experience. Use study strategies such as skimming and scanning, note taking, outlining, and using study guide questions to better understand texts.
	Step 1:

Individual:

Students keep a dialectic journal while reading the text.  At intervals set by the teacher, students pause in their reading to 

· ask questions inspired by the text

· describe examples of figurative language in the text

· predict or name options for the characters

· make personal connections.
	Step 2:

Individual or Group:

Students create questions based on three different levels:

· Level One: this question must be able to be answered by reading the text.

· Level Two: this question must be answered by inference.

· Level Three: This question is based on a generalization
	Step 3:

Group:

Students use study guides provided to them by the teacher.

Guides include:

· Vocabulary

· Terms

· Study questions

· Historical applications

· Description of genre


	Step 4:

Student demonstrates understanding by addressing the concepts covered by the lessons as he/she 

· Lists common elements or finds motif based on evidence from several texts

· analyzes text, 

· produces an original written text, 

· produces an oral interpretation,

·  responds to the text, or

·  takes a teacher-made test based upon the study guide.

	(8)Read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing.
	Step 1:
Create a commercial (TV or radio) to advertise the publication or to denounce the message of this work.


	Step 2:

Create a book jacket, poster, collage, or sculpture using symbolism or imagery to denote themes or generalizations from the text.
	Step 3:

Use this author’s style, form, syntax, diction, or structure and create original material. 

Create your own short story (comic book, tall tale, myth, biography)
	Step 4:

Compare this author’s style or message to:

· a self-selected author

· another genre


	TEKS
	SHORT STORY

STRATEGY #4
	SHORT STORY

STRATEGY #5
	SHORT STORY

STRATEGY #6
	SHORT STORY

Assessment

	(9)recognize distinctive and shared characteristics of cultures through reading

(10)analyze the relevance of setting and time frame to text’s meaning

(11)Analyze literary elements for their contributions to meaning in literary texts. Recognize the theme within a text.


	Step 1:
Make a list of the elements of a short story.  Use a comic strip sequence to identify those elements.
	Step 2:
Be a movie producer and turn your favorite story into a movie.

Consider the historical context of the movie.   Make adaptations to the story or setting based upon historical events.
	Step 3:
Make adaptations to an existing story using identifiable 

Create a Dramatization of an event for the class.

Create a Characterization by describing costumes, job descriptions, and belongings of a character that illustrate his/her character.
	Step 4:

Create original short story (comic book, tall tale, myth, biographical)

Include all story elements, characterization or archetypes, cultural implications, timeless themes, motif, symbols

	(12) Evaluate the credibility of information sources and determine writer’s motives.

Analyze text to evaluate the logical argument and to determine the mode of reasoning used such as induction and deduction.

(13)Locate appropriate print and non-print information using texts and technical resources, periodicals and book indices, including databases and the internet.
	Step 1:

Compare the art of communicating  verbally and the art of producing written messages
	Step 2:
Determine the characteristics of a valid critique.

Identify various types of appeal.
	Step 3:
Create an original work by applying effective critique characteristics from a model 

Create an illogical argument for the same critique.
	Step 4:
Propose a logical argument (oral or written) and details to justify the argument.  Identify the argument by type.  

Modify the argument by using a different appeal or vary the argument.

	
	Read movie and book critiques in newspapers, Rolling Stones on-line, Siskel and Ebert, USA Today, magazines and write a critique (not a summary).  
	Is the theme universal – applied to any culture, person, are the characters flat or round, is it entertaining?
	If the situation creates the character, will the character in a totally different situation/environment, either good or bad,  remain the same?
	Are people born the way they are, or do they choose to be the way they are?


Rubric

	CRITERIA    (0=Poor, 4=Excellent)
	0
	1
	2
	3
	4

	Characters
	
	
	
	
	

	Plot
	
	
	
	
	

	Setting
	
	
	
	
	

	Point of view
	
	
	
	
	

	Apparent theme
	
	
	
	
	

	Inconsistencies

· In character

· In plot

· In logic


	
	
	
	
	

	Example demonstrates understanding of literary elements
	
	
	
	
	

	Entertaining?
	
	
	
	
	

	Marketable?

Appropriate for the school library? 

Would you  recommend this to a friend?
	
	
	
	
	


	Lesson Hierarchy According to Bloom’s Taxonomy



	Allow students to choose from a variety of activities and then present their findings to their peers. Assign points to each activity and score accordingly.


	Learn specific facts, ideas vocabulary and reiterate  in similar form
	Communicate knowledge and interpret previous learning
	Use learned knowledge and interpret previous situation
	Break down an idea into its parts and perceive the interrelationship
	Use elements in new patterns and relationships
	Makes decisions or judgments based on chosen criteria or standards

	
	Define terms
	Journal,

Discussion,

Motives, 

conflict/resolution


	Apply literary terms
	Create story board
	Create new comic book
	Critique peers’ short stories

	
	Create timeline
	
	Historical context
	
	What if…

Take story to another time period or place
	How does this change the outcome?

How does this change the character?

How would this change the story?


BROWNSVILLE INDEPENDENT SCHOOL DISTRICT

English Language Arts I – IV Curriculum / Texas Essential Knowledge and Skills

(1) WRITING/PURPOSES.  The student writes in a variety of forms, including business, personal, literary, and persuasive texts, for various audiences and purposes.

The student is expected to:

	9TH GRADE
	10TH GRADE
	11TH GRADE
	12TH GRADE

	(A)  write in a variety of forms using effective word choice, structure, and sentence forms with emphasis on organizing logical arguments with clearly related definitions, theses and evidence;  write persuasively; write to report and describe; and write poems, plays and stories;
	(A)  write in a variety of forms with an emphasis on persuasive forms such as logical argument and expression of opinion, personal forms such as response to literature, reflective essay, and autobiographical narrative, and literary forms such as poems, plays, and stories;
	(A)  write in various forms with particular emphasis on business forms such as a report, memo, narrative or procedure, summary/abstract, and résumé;
	(A)  write in a variety of forms with an emphasis on literary forms such as fiction, poetry, drama, and media scripts;

	(B)  write in a voice and style appropriate to audience and purpose;  and
	(B)  write in a voice and a style appropriate to audience and purpose;  and
	(B)  write in a voice and style appropriate to audience and purpose;  and
	(B)  draw upon the distinguishing characteristics of written forms, such as essays, scientific reports, speeches, and memoranda to write effectively in each form;

	(C)  organize ideas in writing to ensure coherence, logical progression, and support for ideas.
	(C)  organize ideas in writing to ensure coherence, logical progression, and support for ideas.
	(C)  organize ideas in writing to ensure coherence, logical progression, and support for ideas.
	(C) write in a voice and style appropriate to audience and purpose;

	
	
	
	(D)  employ literary devices to enhance style and voice;

	
	
	
	(E)  employ precise language to communicate ideas clearly and concisely, and

	
	
	
	(F)  organize ideas in writing to ensure coherence, logical progression, and support for ideas.
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BROWNSVILLE INDEPENDENT SCHOOL DISTRICT

Language Arts    English I - IV

WRITING

(2) WRITING PROCESSES.  The student uses recursive writing processes when appropriate.  The student is expected to:

	9TH GRADE
	10TH GRADE
	11TH GRADE
	12TH GRADE

	(A)  use prewriting strategies to generate ideas, develop voice, and plan;
	(A)  use prewriting strategies to generate ideas, develop voice, and plan;
	(A)  use prewriting strategies to generate ideas, develop voice, and plan;
	(A)  use prewriting strategies to generate ideas, develop voice, and plan;

	(B)   develop drafts, alone and collaboratively, by organizing and reorganizing content and by refining style to suit occasion, audience  and purpose
	(B)   develop drafts, alone and collaboratively, by organizing and reorganizing content and by refining style to suit occasion, audience  and purpose
	(B) )   develop drafts, alone and collaboratively, by organizing and reorganizing content and by refining style to suit occasion, audience and purpose
	(B)   develop drafts both independently  and collaboratively,  by organizing content such as paragraphing and outlining and by refining style to suit occasion, audience, and purpose

	(C)  proofread writing for appropriateness of organization, content, style and conventions
	(C) proofread writing for appropriateness of organization, content, style and conventions
	(C) proofread writing for appropriateness of organization, content, style and conventions
	(C)  use vocabulary, organization, and rhetorical devices appropriate to audience and purpose

	(D)  refine selected pieces frequently to publish for general and specific audiences; and
	(D)  refine selected pieces frequently to publish for general and specific audiences; and
	(D) frequently  refine selected pieces to publish for general and specific audiences; and
	(D)  use varied sentence structure to express meanings and achieve desired effect

	(E)  use technology for aspects of creating, revising, editing, and publishing
	(E)  use technology for aspects of creating, revising, editing, and publishing
	(E)  use technology for aspects of creating, revising, editing, and publishing
	(E)  revise drafts by rethinking content organization and style to better accomplish the task

	
	
	
	(F)  use effective sequences and transitions to achieve coherence and meaning

	
	
	
	(G)  use technology for aspects of creating, revising, editing, and publishing texts

	
	
	
	(H)  refine selected pieces to publish for general and specific audiences
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BROWNSVILLE INDEPENDENT SCHOOL DISTRICT

Language Arts English I - IV

WRITING

(3) GRAMMAR/USAGE/CONVENTIONS/SPELLING.  The student relies increasingly on the conventions and mechanics of written English, including the rules of usage and grammar, to write clearly and effectively.  The student is expected to:

	9TH GRADE
	10TH GRADE
	11TH GRADE
	12TH GRADE

	(A)  produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization such as italics and ellipses.
	(A) produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization such as italics and ellipses.
	(A) produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization such as italics and ellipses.
	(A) produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization such as italics and ellipses.

	(B)  demonstrate control over grammatical elements such as subject-verb agreement, pronoun-antecedent agreement, verb forms, and parallelism.
	(B) demonstrate control over grammatical elements such as subject-verb agreement, pronoun-antecedent agreement, verb forms, and parallelism.
	(B) demonstrate control over grammatical elements such as subject-verb agreement, pronoun-antecedent agreement, verb forms, and parallelism.
	(B) demonstrate control over grammatical elements such as subject-verb agreement, pronoun-antecedent agreement, verb forms, and parallelism.

	(C)  compose increasingly more involved sentences that contain gerunds, participles, and infinitives in their various functions
	(C)  compose increasingly more involved sentences that contain gerunds, participles, and infinitives in their various functions
	(C)  compose increasingly more involved sentences that contain gerunds, participles, and infinitives in their various functions
	(C)  compose increasingly more involved sentences that contain gerunds, participles, and infinitives in their various functions

	(D)  produce error-free writing in the final draft
	(D) produce error-free writing in the final draft
	(D) produce error-free writing in the final draft; and
	(D) produce error-free writing in the final draft; and

	 
	
	(E)  use a manual of style such as MLA, APA, and the CMS
	(E) use a manual of style such as MLA, APA, and the CMS*


* Modern Language Association, American Psychological Association, and the Chicago Manual of Style.
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(4) INQUIRY/RESEARCH.  The student uses writing as a tool for learning.  The student is expected to:

	9TH GRADE
	10TH GRADE
	11TH GRADE
	12TH GRADE

	(A)  use writing to formulate questions, refine topics, and clarify ideas
	(A)  use writing to formulate questions, refine topics, and clarify ideas
	(A)  use writing to formulate questions, refine topics, and clarify ideas
	(A)  use writing to formulate questions, refine topics, and clarify ideas

	(B)  use writing to discover, organize, and support what is known and what needs to be learned about a topic
	(B use writing to discover, organize, and support what is known and what needs to be learned about a topic
	(B) use writing to discover, organize, and support what is known and what needs to be learned about a topic
	(B) use writing to discover, record, review, and learn

	(C)  compile information from primary and secondary sources in systematic ways using available technology
	(C) compile information from primary and secondary sources in systematic ways using available technology
	(C) compile information from primary and secondary sources in systematic ways using available technology
	(C) use writing to discover, organize, and support what is known and what needs to be learned about a topic 

	(D)  represent information in a variety of ways such as graphics, conceptual maps, and learning logs
	(D)  represent information in a variety of ways such as graphics, conceptual maps, and learning logs
	(D) )  represent information in a variety of ways such as graphics, conceptual maps, and learning logs
	(D) compile information from primary and secondary sources in systematic ways using available technology

	 (E)  use writing as a study tool to clarify and remember information
	(E)  use writing as a study tool to clarify and remember information
	(E)  use writing as a study tool to clarify and remember information
	(E) organize notes form multiple sources in useful and informing ways such as graphics, conceptual maps, and learning logs

	(F)  compile written ideas and representations into reports, summaries or other formats and draw conclusions 
	(F)  compile written ideas and representations into reports, summaries or other formats and draw conclusions
	(F)  compile written ideas and representations into reports, summaries or other formats and draw conclusions
	(F)  link related information and ideas from a variety of sources

	(G)  analyze strategies that writers in different fields use to compose
	(G)  analyze strategies that writers in different fields use to compose
	(G)  analyze strategies that writers in different fields use to compose
	(G)  compile written ideas and representations into reports, summaries, or other formats and draw conclusions

	
	
	
	(H)  use writing as a tool for reflection, exploration, learning, problem solving, and personal growth
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(5) EVALUATION.  The student evaluates his/her own writing and the writings of others.  The student is expected to:

	9TH GRADE
	10TH GRADE
	11TH GRADE
	12TH GRADE

	(A)   evaluate writing for both mechanics and content
	(A)  evaluate writing for both mechanics and content
	(A)  evaluate writing for both mechanics and content
	(A)  evaluate how well writing achieves its purpose and engage in conversations with peers and the teacher about aspects of his/her own writing and the writings of others.

	(B)  respond productively to peer review of his/her own work.
	(B) respond productively to peer review of his/her own work
	(B).respond productively to peer review of his/her own work
	(B) analyze and discuss published pieces as writing models and apply criteria developed by self and others to evaluate writing

	
	
	
	(C)  accumulate and review his/her own written work to determine its strengths and weaknesses and to suit his/her own goals as a writer.


ANALYSIS

	 
	
	
	12th GRADE

	
	
	
	(A)  analyze strategies that writers in different fields use to compose

	
	
	
	(B)  correspond with other writers electronically and in conventional ways

	
	
	
	(C)  collaborate with other writers

	
	
	
	(D)  recognize how writers represent and reveal their cultures and traditions in texts
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(6) WORD IDENTIFICATION/VOCABULARY DEVELOPMENT.  The student uses a variety of strategies to read unfamiliar words and to build vocabulary.  The student is expected to:

	9TH GRADE
	10TH GRADE
	11TH GRADE
	12TH GRADE

	(A)  expand vocabulary through wide reading, listening, and discussing
	(A)  expand vocabulary through wide reading, listening, and discussing
	(A)  expand vocabulary through wide reading, listening, and discussing
	(A)  expand vocabulary through wide reading, listening, and discussing

	(B)  rely on context to determine meanings of words and phrases such as figurative language, idioms, multiple meaning words, and technical vocabulary
	(B)  rely on context to determine meanings of words and phrases such as figurative language, idioms, multiple meaning words, and technical vocabulary
	(B)  rely on context to determine meanings of words and phrases such as figurative language, connotation and denotation of words, analogies, idioms,  and technical vocabulary
	(B)  rely on context to determine meanings of words and phrases such as figurative language, idioms, multiple meaning words, and technical vocabulary

	(C)  apply meanings of prefixes, roots, and suffixes in order to comprehend
	(C)  apply meanings of prefixes, roots, and suffixes in order to comprehend
	(C)  apply meanings of prefixes, roots, and suffixes in order to comprehend
	(C)  apply meanings of prefixes, roots, and suffixes in order to comprehend

	(D)  research word origins, including Anglo-Saxon, Latin, and Greek words
	(D)  Research word origins as an aid to understanding meanings, derivations, and spellings as well as influences on the English language
	(D)  Research word origins as an aid to understanding meanings, derivations, and spellings as well as influences on the English language
	(D)  Research word origins as an aid to understanding meanings, derivations, and spellings as well as influences on the English language

	 (E)  Use reference material such as glossary, dictionary, thesaurus, and available technology to determine precise meanings and usage
	 (E)  Use reference material such as glossary, dictionary, thesaurus, and available technology to determine precise meanings and usage
	 (E)  Use reference material such as glossary, dictionary, thesaurus, and available technology to determine precise meanings and usage
	 (E)  Use reference material such as glossary, dictionary, thesaurus, and available technology to determine precise meanings and usage

	(F)  identify the relation of word meanings in analogies, homonyms, synonyms/antonyms, and connotation/denotation
	(F)  discriminate between connotative and denotative meanings and interpret the connotative power of words
	(F)  discriminate between connotative and denotative meanings and interpret the connotative power of words
	(F)  discriminate between connotative and denotative meanings and interpret the connotative power of words

	
	(G)  read and understand analogies
	(G)  read and understand analogies
	(G)  read and understand analogies
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(7) COMPREHENSION.  The student comprehends selections using a variety of strategies.  The student is expected to:

	9TH GRADE
	10TH GRADE
	11TH GRADE
	12TH GRADE

	(A)  establish a purpose for reading such as to discover, interpret, and enjoy
	(A)  establish and adjust purpose for reading such as to find out, to understand, interpret, and to solve problems
	(A)  establish and adjust for reading such as to find out, to understand, to interpret, enjoy, and to solve problems
	(A)  establish and adjust purpose for reading such as to find out, to understand, to interpret, to enjoy and to solve problems

	(B)  draw upon his/her own background to provide connection to texts
	(B)  draw upon his/her own background to provide connection to texts
	(B)  draw upon his/her own background to provide connection to texts
	(B)  draw upon his/her own background to provide connection to texts

	(C)  monitor reading strategies and modify them when understanding breaks down such as rereading, using resources, and questioning
	(C)  monitor his/her reading strategies and make modifications when understanding breaks down such as by rereading, using resources, and questioning
	(C)  monitor his/her reading strategies and make modifications when understanding breaks down such as by rereading, using resources, and questioning
	(C)  modify his/her reading strategies and modify when necessary

	(D)  construct images such as graphic organizers based on text descriptions and text structures
	(D)  construct images such as graphic organizers based on text descriptions and text structures
	(D)  construct images such as graphic organizers based on text descriptions and text structures
	(D)  construct images such as graphic organizers based on text descriptions and text structures

	(E)  analyze text structures such as compare and contrast, cause and effect, and chronological ordering
	(E)  analyze text structures such as compare and contrast, cause and effect, and chronological ordering for how they influence understanding
	(E)  analyze text structures such as compare and contrast, cause and effect, and chronological ordering for how they influence understanding
	(E)  analyze text structures such as compare and contrast, cause and effect, and chronological ordering for how they influence understanding

	(F)  identify main ideas and their supporting details
	(F)  produce summaries of texts by identifying main ideas and their supporting details
	(F)  produce summaries of texts by identifying main ideas and their supporting details
	(F)  produce summaries of texts by identifying main ideas and their supporting details

	(G)  summarize texts
	(G)  draw inferences such as conclusions, generalizations, and predictions and support them with text evidence and experience
	(G)  draw inferences such as conclusions, generalizations, and predictions and support them with text evidence and experience
	(G)  draw inferences such as conclusions, generalizations, and predictions and support them with text evidence and experience

	(H) draw inferences such as conclusions, generalizations, and predictions and support them from text
	(H)  use study strategies such as note taking, outlining, and using study-guide questions to better understand texts
	(H)  use study strategies such as note taking, outlining, and using study-guide questions to better understand texts
	(H)  use study strategies such as note taking, outlining, and using study-guide questions to better understand texts

	(I)  use study strategies such as skimming and scanning, note taking, outlining, and using study guide questions to better understand texts
	(I)  read silently with comprehension for a sustained period of time
	(I) read silently with comprehension for a sustained period of time
	(I)  read silently with comprehension for a sustained period of time

	(J)  read silently with comprehension for a sustained period of time
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(8) VARIETY OF TEXTS.  The student reads extensively and intensively for different purposes in varied sources, including world literature.  The student is expected to:

	9TH GRADE
	10TH GRADE
	11TH GRADE
	12TH GRADE

	(A)  read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing
	(A)  read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing
	(A)  read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing
	(A)  read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing

	(B)  read in such varied sources as diaries, journals, textbooks, maps, newspapers, letters, speeches, memoranda, electronic texts, and other media
	(B)  read in such varied sources as diaries, journals, textbooks, maps, newspapers, letters, speeches, memoranda, electronic texts, and other media
	(B)  read in such varied sources as diaries, journals, textbooks, maps, newspapers, letters, speeches, memoranda, electronic texts, and other media
	(B)  read in such varied sources as diaries, journals, textbooks, maps, newspapers, letters, speeches, memoranda, electronic texts, and other media

	(C)  read world literature, including classic and contemporary works,
	(C)  read world literature, including classic and contemporary works,
	(C)  read American and other world literature, including classic and contemporary works,
	(C)  read British and other world literature, including classic and contemporary works,

	(D)  interpret the possible influences of the historical context on a literary work
	(D)  interpret the possible influences of the historical context on a literary work
	(D)  interpret the possible influences of the historical context on a literary work
	(D)  interpret the possible influences of the historical context on a literary work
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(9) .  CULTURE.  The student reads widely, including world literature, to increase knowledge of his/her own culture, the culture of others, and the common elements across cultures.  The student is expected to:

	9TH GRADE
	10TH GRADE
	11TH GRADE
	12TH GRADE

	(A)  Recognize distinctive and shared characteristics of cultures through reading
	(A)  Recognize distinctive and shared characteristics of cultures through reading
	(A)  Recognize distinctive and shared characteristics of cultures through reading
	(A)  Recognize distinctive and shared characteristics of cultures through reading

	(B)  Compare text events with his/her own and other readers’ experiences
	(B)  Compare text events with his/her own and other readers’ experiences
	(B)  Compare text events with his/her own and other readers’ experiences
	(B)  Compare text events with his/her own and other readers’ experiences

	
	
	
	(C)  recognize and discuss themes and connections that cross cultures
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(10)  LITERARY RESPONSE.  The student reads, expresses, and supports responses to various types of texts.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  respond to informational and aesthetic elements in texts such as discussions, journals, oral interpretations, and dramatizations
	(A)  respond to informational and aesthetic elements in texts such as discussions, journals, oral interpretations, and enactments
	(A)  respond to informational and aesthetic elements in texts such as discussions, journals, oral interpretations, enactments and graphic displays
	(A)  respond to informational and aesthetic elements in texts such as discussions, journals, oral interpretations, enactments and graphic displays

	(B)  use elements of text to defend his/her own response and interpretations
	(B)  use elements of text to defend his/her own response and interpretations
	(B)  use elements of text to defend, clarify, and negotiate responses and interpretations
	(B)  use elements of text to defend, clarify, and negotiate responses and interpretations

	(C)  compare reviews of literature, film, and performance with his/her own responses
	(C)  compare reviews of literature, film, and performance with his/her own responses
	(C)  analyze written reviews of literature, film, and performance with his/her own responses
	(C)  analyze written reviews of literature, film, and performance with his/her own responses;  and

	
	
	
	(D)  evaluate text through critical analysis.
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(11)  LITERARY CONCEPTS.  The student analyzes literary elements for their contributions to meaning in literary texts.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  recognize the theme (general observation about life or human nature) within a text
	(A)  compare and contrast varying aspects of texts such as themes, conflicts, and allusions
	(A)  compare and contrast aspects of texts such as themes, conflict, and allusions both within and across texts
	(A)  compare and contrast elements of texts such as themes, conflicts, and allusions both within and across time

	(B)  analyze the relevance of setting and time frame to text’s meaning
	(B)  analyze relevance of setting and time frame to text’s meaning
	(B)  analyze relevance of setting and time frame to text’s meaning
	(B)  propose and provide examples of themes that cross texts

	(C)  analyze characters and identify time and point of view
	(C)  describe and analyze the development of plot and identify conflicts and how they are addressed and resolved
	(C)  describe the development of plot and identify conflicts and how they are addressed and resolved
	(C)  analyze relevance of setting and time frame to text’s meaning

	(D)  identify basic conflicts
	(D)  analyze the melodies of literary language, including its use of evocative words and rhythm
	(D)  analyze the melodies of literary language, including its use of evocative words and rhythm
	(D)  describe the development of plot and identity conflicts and how they are addressed and resolved

	(E)  analyze the development of plot in narrative text
	(E)  Connect literature to historical contexts, current events and his/her own experiences
	(E)  Connect literature to historical contexts, current events and his/her own experiences
	(E)  analyze the melodies of literary language, including its use of evocative words and rhythm

	(F)  recognize and interpret important symbols
	(F)  understand literary forms and terms such as author, drama, biography, autobiography, myth, tall tale, dialogue, tragedy and comedy, structure in poetry, epic, ballad, protagonist, antagonist, paradox, analogy, dialect, and comic relief as appropriate to the selections being read.
	(F)  understand literary forms and terms such as author, drama, biography, autobiography, myth, tall tale, dialogue, tragedy and comedy, structure in poetry, epic, ballad, protagonist, antagonist, paradox, analogy, dialect, and comic relief as appropriate to the selections being read.
	(F)  connect literature to historical contexts, current events, and his/her own experiences
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	(G)  recognize and interpret poetic elements like metaphor, simile, personification, and the effect of sound of meaning
	
	
	(G)  understand literary forms and terms such as author, drama, biography, autobiography, myth, tall tale, dialogue, tragedy and comedy, structure in poetry, epic, ballad, protagonist, antagonist, paradox, analogy, dialect, and comic relief as appropriate to the selections being read.

	(H) )  understand literary forms and terms such as author, drama, biography, autobiography, myth, tall tale, dialogue, tragedy and comedy, structure in poetry, epic, ballad, protagonist, antagonist, paradox, analogy, dialect, and comic relief as appropriate to the selections being read.
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(12) ANALYSIS/EVALUATION.  The student reads critically to evaluate texts.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  analyze characteristics of text, including its structure, word choices, and intended audience
	(A)  analyze characteristics of clearly written texts, including the patterns of organization, syntax, and word choice
	(A)  analyze characteristics of clearly written texts, including the patterns of organization, syntax, and word choice
	(A)  analyze characteristics of clear text such as conciseness, correctness, and completeness

	(B)  evaluate the credibility of information sources and determine the writer’s motives
	(B)  evaluate the credibility of information sources, including how the writer’s motivation may affect that credibility
	(B)  evaluate the credibility of information sources, including how the writer’s motivation may affect that credibility
	(B)  evaluate the credibility of information sources, including how the writer’s motivation may affect that credibility

	(C)  analyze text to evaluate the logical argument and to determine the mode of reasoning used such as induction and deduction
	(C)  recognize logical, deceptive, and/or faulty modes of persuasion in texts
	(C)  recognize logical, deceptive, and/or faulty modes of persuasion in texts
	(C)  recognize logical, deceptive, and/or faulty modes of persuasion in texts

	(D)  analyze text such as editorials, documentaries, and advertisements for bias and use of common persuasive techniques
	
	
	(D)  apply modes of reasoning such as induction and deduction to think critically

	
	
	
	(E)  describe how a writer’s motivation, stance, or position may affect text credibility, structure, and tone

	
	
	
	(F)  analyze aspects of texts such as patterns of organization and choice of language for their effect on audience.
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(13)  INQUIRY/RESEARCH.  The student reads in order to research self-selected and assigned topics.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  generate relevant, interesting, and researchable questions
	(A)  generate relevant, interesting, and researchable questions
	(A)  generate relevant, interesting, and researchable questions
	(A)  generate relevant, interesting, and researchable questions

	(B)  locate appropriate print and non-print information using texts and technical resources, periodicals and book indices, including databases and the internet
	(B)  locate appropriate print and non-print information using texts and technical resources, including databases and the internet
	(B)  locate appropriate print and non-print information using texts and technical resources, including databases and the internet
	(B)  locate appropriate print and non-print information using texts and technical resources, including databases and the internet

	(C)  organize and convert information into different forms such as charts, graphs, and drawings
	(C)  use text organizers such as overviews, headings, and graphic features to locate and categorize information
	(C)  use text organizers such as overviews, headings, and graphic features to locate and categorize information
	(C)  use text organizers such as overviews, headings, and graphic features to locate and categorize information

	(D)  adapt researched material for presentation to different audiences and for different purposes, and cite sources completely
	(D)  produce reports and research projects in varying forms for audiences
	(D)  produce reports and research projects in varying forms for audiences
	(D)  evaluate the credibility of information sources and their appropriateness for varied needs

	(E)  draw conclusions from information gathered
	(E)  draw conclusions from information gathered
	(E)  draw conclusions from information gathered
	(E)  organize and record new information in systematic ways such as notes, charts, and graphic organizers

	
	
	
	(F)  produce research projects and reports in varying forms for audiences

	
	
	
	(G)  draw relevant questions for further study from the research findings or conclusions
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(14) .  CRITICAL LISTENING.  The student listens attentively for a variety of purposes.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  focus attention on the speaker’s message
	(A)  focus attention, interpret, respond, and evaluate speaker’s message
	(A)  demonstrate proficiency in each aspect of the listening process such as focusing attention, interpreting, and responding
	(A)  demonstrate proficiency in each aspect of the listening process such as focusing attention, interpreting, and responding

	(B)  use knowledge of language and develop vocabulary to interpret accurately the speaker’s message
	(B)  engage in critical, empathic, appreciative, and reflective listening
	(B)  use effective strategies for listening such as preparing for listening, identifying the types of listening, and adopting appropriate strategies
	(B)  use effective strategies for listening such as preparing for listening, identifying the types of listening, and adopting appropriate strategies

	(C)  monitor speaker’s message for clarity and understanding such as asking relevant questions to clarify understanding
	
	(C)  demonstrate proficiency in critical, empathic, appreciative and reflective listening
	(C)  demonstrate proficiency in critical, empathic, appreciative and reflective listening

	(D)  formulate and provide effective verbal and nonverbal feedback
	
	(D)  use effective strategies to evaluate his/her own listening such as asking questions for clarification, comparing and contrasting interpretations with others, and researching points of interest or contention
	(D)  use effective strategies to evaluate his/her own listening such as asking questions for clarification, comparing and contrasting interpretations with others, and researching points of interest or contention

	
	
	(E)  use effective listening to provide appropriate feedback in a variety of situations such as conversations and discussions and informative, persuasive, or artistic presentations
	(E)  use effective listening to provide appropriate feedback in a variety of situations such as conversations and discussions and informative, persuasive, or artistic presentations
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(15)   EVALUATION.  The student listens to analyze, appreciate, and evaluate oral performances and presentations.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  listen and respond appropriately to presentations and performances of peers or published works such as original essays or narratives, interpretations of poetry, or individual or group performances of scripts
	(A)  listen and respond appropriately to presentations and performances of peers or published works such as original essays or narratives, interpretations of poetry, or individual or group performances of scripts
	(A)  apply valid criteria to analyze, evaluate, and critique informative and persuasive messages
	(A)  apply valid criteria to analyze, evaluate, and critique informative and persuasive messages

	(B)  identify and analyze the effect of artistic elements within literary texts such as character development, rhyme, imagery, and language
	(B)  identify and analyze the effect of artistic elements within literary texts such as character development, rhyme, imagery, and language
	(B)  apply valid criteria to analyze, evaluate, and critique literary performances
	(B)  apply valid criteria to analyze, evaluate, and critique literary performances

	(C)  evaluate informative and persuasive presentations of peers, public presenters, and media presentations
	(C)  evaluate informative and persuasive presentations of peers, public presenters, and media presentations
	(C)  use praise and suggestions of others to improve his/her own communication
	(C)  use praise and suggestions of others to improve his/her own communication

	(D)  evaluate artistic performances of peers, public presenters, and media presentations
	(D)  evaluate artistic performances of peers, public presenters, and media presentations
	(D)  identify and analyze the effect of aesthetic elements within literary texts such as character development rhyme, imagery, and language
	(D)  identify and analyze the effect of aesthetic elements within literary texts such as character development rhyme, imagery, and language
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(16)   PURPOSES  The student speaks clearly and effectively for a variety of purposes and audiences.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  use the conventions of oral language effectively
	(A)  use the conventions of oral language effectively
	(A)  use the conventions of oral language effectively
	(A)  use the conventions of oral language effectively, including word choice, grammar, and diction

	(B)  use informal, standard, and technical language effectively to meet the needs of purpose, audience, occasion, and task
	(B)  use informal, standard, and technical language effectively to meet the needs of purpose, audience, occasion, and task
	(B)  use informal, standard, and technical language effectively to meet the needs of purpose, audience, occasion, and task
	(B)  use informal, standard, and technical English effectively to meet the demands of, occasion, audience, and task

	(C)  prepare, organize, and present a variety of informative messages effectively
	(C)  prepare, organize, and present a variety of informative messages effectively with an emphasis on persuasion
	(C)  communicate effectively in  conversations and group discussions while problem solving, and planning
	(C)  respond appropriately to the opinions and views of others

	(D)  use effective verbal and nonverbal strategies in presenting oral messages
	(D)  use effective verbal and nonverbal strategies in presenting oral messages
	(D)  use effective verbal and nonverbal strategies in presenting oral messages
	(D)  adopt verbal and nonverbal strategies to accommodate needs of the listener and occasion

	(E)  ask clear questions for a variety of purposes and respond appropriate to the questions of others
	(E)  ask clear questions for a variety of purposes and respond appropriate to the questions of others
	(E)  ask clear questions for a variety of purposes and respond appropriate to the questions of others
	(E)  ask clear questions for a variety of purposes and respond appropriate to the questions of others

	(F)  make relevant contributions in conversations and discussions
	(F)  make relevant contributions in conversations and discussions
	(F)  make relevant contributions in conversations and discussions
	(F)  make relevant contributions in conversations and discussions

	
	
	
	(G)  express and defend a point of view using precise language and appropriate detail

	
	
	
	(H)  speak responsibly to present accurate, truthful, and ethical messages
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(17)   PRESENTATIONS.  The student prepares, organizes, and presents informative and persuasive oral messages.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  present and advances a clear thesis and support the major thesis with logical points or arguments
	(A)  present and advances a clear thesis and logical points, claims, or arguments to support messages
	(A)  present and advances a clear thesis and logical points, claims, or arguments to support messages
	(A)  present clear thesis and  claims

	(B)  choose valid evidence, proofs, or examples to support claims
	(B)  choose valid proofs from reliable sources to support claims
	(B)  choose valid proofs from reliable sources to support claims
	(B)  support major thesis with logical points or arguments

	(C)  use appropriate and effective appeals to support points or claims
	(C)  use appropriate appeals to support claims and arguments
	(C)  use appropriate appeals to support claims and arguments
	(C)  choose valid evidence or proofs to support claims

	(D)  use effective verbal and nonverbal strategies such as pitch and tone of voice, posture, and eye contact
	(D)  use language and rhetorical strategies skillfully in informative and persuasive messages
	(D)  use language and rhetorical strategies skillfully in informative and persuasive messages
	(D)  use effective appeals to support points, claims, or arguments

	
	(E)  use effective nonverbal strategies such as pitch and tone of voice, posture, and eye contact
	(E)  use effective nonverbal strategies such as pitch and tone of voice, posture, and eye contact
	(E)  use language and rhetorical strategies skillfully in informative and persuasive messages

	
	(F)  make informed, accurate, truthful, and ethical presentations
	(F)  make informed, accurate, truthful, and ethical presentations
	(F)  analyze purpose, audience, and occasion to choose effective verbal and nonverbal strategies for presenting messages and performances

	
	
	
	(G)  interpret literary texts such as telling stories, and interpreting scenes from narrative or dramatic texts or poems

	
	
	
	(H)  use feedback to judge effectiveness in communicating and setting goals for future presentations
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(18)   LITERARY INTERPRETATIONS.  The student prepares, organizes, and presents literary interpretations.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  make valid interpretations of literary texts such as telling stories, interpreting poems, stories, or essays
	(A)  make valid interpretations of a variety of literary texts
	(A)  make valid interpretations of a variety of literary texts
	

	(B)  analyze purpose, audience, and occasion to choose effective verbal and nonverbal strategies such as pitch and tone of voice, posture, and eye contact
	(B)  justify the choice of verbal and nonverbal performance techniques by referring to the analysis and interpretations of the text
	(B)  justify the choice of verbal and nonverbal performance techniques by referring to the analysis and interpretations of the text
	

	
	(C)  present interpretations by telling stories, performing original works, and interpreting poems and stories for a variety of audiences
	(C)  present interpretations by telling stories, performing original works, and interpreting poems and stories for a variety of audiences
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(19)   INTERPRETATION.  The student understands and interprets visual representations.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  describe how meanings are communicated through elements of design, including shape, line, color, and texture
	(A)  describe how meanings are communicated through elements of design, including shape, line, color, and texture
	(A)  describe how meanings are communicated through elements of design, including shape, line, color, and texture
	(A)  describe how meanings are communicated through elements of design, including shape, line, color, and texture

	(B)  analyze relationships, ideas, and cultures as represented in various media
	(B)  analyze relationships, ideas, and cultures as represented in various media
	(B)  analyze relationships, ideas, and cultures as represented in various media
	(B)  analyze relationships, ideas, and cultures as represented in various media

	(C)  distinguish the purposes of various media forms such as informative texts, entertaining texts, and advertisements
	(C)  distinguish the purposes of various media forms such as informative texts, entertaining texts, and advertisements
	(C)  distinguish the purposes of various media forms such as informative texts, entertaining texts, and advertisements
	(C)  distinguish the purposes of various media forms such as informative texts, entertaining texts, and advertisements
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(20)   ANALYSIS.  The student analyzes and critiques the significance of visual representations.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  investigate the source of a media presentation or production such as who make it and why it was made
	(A)  investigate the source of a media presentation or production such as who make it and why it was made
	(A)  investigate the source of a media presentation or production such as who make it and why it was made
	(A)  investigate the source of a media presentation or production such as who make it and why it was made

	(B)  deconstruct media to get the main idea of the message’s content
	(B)  deconstruct media to get the main idea of the message’s content
	(B)  deconstruct media to get the main idea of the message’s content
	(B)  deconstruct media to get the main idea of the message’s content

	(C)  evaluate and critique the persuasive techniques of media passages such as glittering generalities, logical fallacies, and symbols
	(C)  evaluate and critique the persuasive techniques of media passages such as glittering generalities, logical fallacies, and symbols
	(C)  evaluate and critique the persuasive techniques of media passages such as glittering generalities, logical fallacies, and symbols
	(C)  evaluate and critique the persuasive techniques of media passages such as glittering generalities, logical fallacies, and symbols

	(D)  recognize how visual and sound techniques or design convey messages in media such as special effects, editing, camera angles, reaction shots, sequencing, and music
	(D)  recognize how visual and sound techniques or design convey messages in media such as special effects, editing, camera angles, reaction shots, sequencing, and music
	(D)  recognize how visual and sound techniques or design convey messages in media such as special effects, editing, camera angles, reaction shots, sequencing, and music
	(D)  recognize how visual and sound techniques or design convey messages in media such as special effects, editing, camera angles, reaction shots, sequencing, and music

	(E)  recognize genres such as nightly news, newsmagazines, and documentaries and identify the unique properties of each
	(E)  recognize genres such as nightly news, newsmagazines, and documentaries and identify the unique properties of each
	(E)  recognize genres such as nightly news, newsmagazines, and documentaries and identify the unique properties of each
	(E)  recognize genres such as nightly news, newsmagazines, and documentaries and identify the unique properties of each

	(F)  compare, contrast and critique various media coverage of the same event such as in newspapers, television, and on the internet
	(F)  compare, contrast and critique various media coverage of the same event such as in newspapers, television, and on the internet
	(F)  compare, contrast and critique various media coverage of the same event such as in newspapers, television, and on the internet
	(F)  compare, contrast and critique various media coverage of the same event such as in newspapers, television, and on the internet
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(21)   PRODUCTION.  The student produces visual representations that communicate with others.  The student is expected to:

	9th GRADE
	10th GRADE
	11th GRADE
	12th GRADE

	(A)  examine the effect of media on constructing his/her own perception of reality
	(A)  examine the effect of media on constructing his/her own perception of reality
	(A)  examine the effect of media on constructing his/her own perception of reality
	(A)  examine the effect of media on constructing his/her own perception of reality

	(B)  use a variety of forms and technologies such as videos, photographs, and web pages to communicate specific messages
	(B)  use a variety of forms and technologies such as videos, photographs, and web pages to communicate specific messages
	(B)  use a variety of forms and technologies such as videos, photographs, and web pages to communicate specific messages
	(B)  use a variety of forms and technologies such as videos, photographs, and web pages to communicate specific messages

	(C)  use a range of techniques to plan and create a media text and reflect critically on the work produced
	(C)  use a range of techniques to plan and create a media text and reflect critically on the work produced
	(C)  use a range of techniques to plan and create a media text and reflect critically on the work produced
	(C)  use a range of techniques to plan and create a media text and reflect critically on the work produced

	(D)  create media products to include a billboard, cereal box, short editorial, and a three-minute documentary or print ad to engage specific audiences
	(D)  create media products to include a five-to-six minute documentary, a print ad, an editorial, a flier, a movie critique, or an illustrated children’s book to engage specific audiences
	(D)  create media products to include a seven-to-ten minute documentary, ad campaigns, political campaigns, or video adaptations of literary texts to engage specific audiences
	(D)  create media products to include a ten-to-fifteen minute investigative documentary, ad campaigns, political campaigns, or parodies to engage specific audiences

	(E)  create, present, test, and revise a project and analyze a response, using data-gathering techniques such as questionnaires, group discussions, and feedback forms
	(E)  create, present, test, and revise a project and analyze a response, using data-gathering techniques such as questionnaires, group discussions, and feedback forms
	(E)  create, present, test, and revise a project and analyze a response, using data-gathering techniques such as questionnaires, group discussions, and feedback forms
	(E)  create, present, test, and revise a project and analyze a response, using data-gathering techniques such as questionnaires, group discussions, and feedback forms
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The Learning Continuum for Writing 

NOVICE                                     CONVERSANT                                         EXPERT
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FOCUS:  Persuasion and Logic

Help students enhance their ability to formulate effective arguments by the clarification of related terms.
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Writing Style

	Diction:  specific, general, abstract, concrete, denotation, connotation


	Rhetoric:  wordiness and length of sentences, types of sentences, figures of speech, cadence groups or rhythm, devices, paraphrasing
	Point of view:  viewpoint, perspective, persona, mask, center of attention, focus, voices, personality, circumstance, capacity of the speaker, character of the speaker


Structuring Writing for Various Purposes

	Stanzas

Parts

Chapters
Cantos

spaces between paragraphs or groups of paragraphs
	Temporal
Spacial
events and time

time and work

logical and/or chronological


“…the plot, being an imitation of an action, must imitate one action and that a whole, the structural union of the parts being such that, if any one of them is displaced or removed, the whole will be disjointed and disturbed.  For a thing whose presence or absence make no visible difference, is not an organic part of the whole”  (Aristotle).

Poetry, another form of writing

	Rhythm:  cadence, metrical feet, meter, stress, free verse, iamb, trochee, pyrrhic, spondee, anapest, dactyl, amphibrach, caesura 
	Segments: vowels and consonants, assonance, consonance, alliteration, onomatopoeia
	Rhyme schemes: couplets, Italian or Petrarchan sonnet, Shakespearean sonnet, ballad, song, ode, terza rima


Chapter VIII. 4, in S. H. Butcher, Aristotle’s Theory of Poetry and Fine Art, 4th ed. (New York: Dover Publications, Inc., 1951), p.35.

	Pre-Writing Strategy for The Novel

The Lesson: Using art as a pre-writing strategy

TEKS Writing STRAND

	Bloom’s Taxonomy
	Knowledge
	Comprehension
	Application
	Analysis
	Synthesis
	Evaluation

	TEKS: Student Expectations

(A) write in a variety of forms using effective word choice, structure, and sentence forms with emphasis on organizing logical arguments with clearly related definitions theses, and  evidence; write persuasively; write to report and describe, and write poems, plays and stories.
	Learn specific facts, ideas vocabulary and reiterate  in similar form
	Communicate knowledge and interpret previous learning
	Use learned knowledge and interpret previous situations
	Break down an idea into its parts and perceive the interrelationship
	Use elements in new patterns and relationships
	Makes decisions or judgments based on chosen criteria or standards

	
	The Lesson, Part I

	(1)(A) write to report and describe(C)Organize ideas in writing to ensure coherence, logical progression, and support for ideas. (2)(A)Use prewriting strategies to generate ideas, develop voice, and plan
	Step 1:

Students view a painting by (Picasso) and name observed details, creating categories
	
	
	
	
	Step 2:  Students express one or more main idea(s) based on the information clusters

	(2)(B)Develop drafts, alone and collaboratively, by organizing and reorganizing content and by refining style to suit occasion, audience and purpose.
	Step 3:  Students read a critique on this painting written in expert  form which provides background knowledge.
	
	Step 4:  Compare critique to theme from class input.
	
	
	Step 5: Make adjustments to class notes.

	The Lesson, Part II:  The Recursive Nature of Writing

Writing Prompts:

1. I visited the museum and I saw…

2. I was inspired by the picture “Pro Life”

3. Write a letter applying for a job as an art critic.

4. Picasso’s picture should be used in a raffle in the Los Fresnos rodeo.  (agree/disagree)

5. You are a critic and are asked to review this picture prior to its arrival in your hometown.  Let the townspeople know what to expect when it arrives.
6. Discuss universal themes.  Use concrete evidence to support claims.

	TEKS: Student Expectations

(2)Proofread writing for appropriateness of organization, content, style and conventions

(3)(B)Demonstrate control over grammatical elements such as subject-verb agreement, pronoun-antecedent agreement, verb forms and parallelism
	
	
	
	
	Step 6:  Write an original  critique which  defends, challenges or qualifies the author
	Step 7:  Class peer edits using a peer edit form or a rubric.


	TEKS Writing/ Evaluation

(5) The student evaluates his/her own writing and the writings of others.

(a) evaluate writing for both mechanics and content

(b) respond productively to peer review of his/her own work.

Suggestions on How to Comment on Student Writing:
Comments should:

1. Note something the author has done well. 

2. Identify a problem area.

3. Give specific guidelines for improving the paper.  At times you can build on what the author has done well at one point in paper by suggesting that he or she use the same

       strategy at another point in the paper.


	Suggestions for the Teacher:

· When possible give assignments that include an audience and a purpose.  (e.g. Write a description of a favorite place in your town.  Your purpose is to help visitors understand more about your favorite place.)

· Show students several models of successful papers.  Then develop a list of primary ingredients of a successful assignment.  (e.g. good descriptive essay—specific word choice, focus on a main idea.) Note which of these ingredients of successful writing must be present for a passing grade on each essay

· Help students collect information and/ideas for their paper.  How?  Develop prewriting questions and activities appropriate to the assignment.

· Help students learn how to read and respond to one another’s writing. (Use peer review questions; help them learn how to view themselves as writers.)

· Respond to their papers as a coach as often as possible.  (There is a difference between formative response to papers and summative or evaluative response.)

· Assess their finished drafts in terms of the announced criteria.  On each succeeding assignment, expect students to demonstrate competency with additional features, such as correct use of commas.  Students can be asked to keep a record of their progress on different papers. (e.g. A table indicating accomplishments and areas in which improvement is needed.)
	Strong Comments:

· You raise three important points on the second page, but these points get lost amid all the other points you are making.  When you revise, include a focus sentence that lets the reader know what to expect.  Eliminate points that don'’ fit in with your focus.

· In the second paragraph you did a good job sticking to the main point.  You also include key evidence.  This is something I hope to see in your next summary. In the other paragraphs, however, you mixed in your personal opinions, which I’ve underlined to help you locate.

· You have included the key sources in your paper, but you have used too many quotes.  In your revision, try to summarize what you quoted.
	Ineffective Comments

· Your organization is weak.  I never knew what to expect next.  The paper is lacking in support.  No development of ideas.

· You haven’t written a summary.  The paper is not only incoherent but you included your opinions as well.

· Your research paper includes too many quotations.
	SIX  WRITING TRAITS 

1) IDEAS / CONTENT

2) ORGANIZATION

3) VOICE

4) WORD CHOICE

5) SENTENCE FLUENCY

6) CONVENTIONS

	
	
	
	TASP WRITING

300-600 words on as assigned topic.  Students’ writing samples are scored on the basis of how effectively they communicate a whole message to a specified audience for a stated purpose.  Scored on the ability to express, organize, and support opinions and ideas, rather than on the position they express.



	
	
	
	SAT

Sentence completions:  Measure knowledge of the meanings of words, and the ability to understand how the different parts of a sentence fit logically together.


	Lesson:

Teacher______________________

Length of lesson ______________
	Learn specific

facts, ideas

vocabulary

and reiterate 

in similar form
	Communicate

knowledge and

interpret previous

learning
	Use learned

knowledge and

interpret previous

situations
	Break down an idea into its parts and

perceive the

interrelationship
	Use elements in

new patterns and

relationships
	Makes 

decisions or

judgement based on 

chosen 

criteria or 

standards

	TEKS Writing

STRAND


	
	
	
	
	
	

	Extensions
	Knowledge
	Comprehension
	Application
	Analysis
	Synthesis
	Evaluation

	For ESL learners, use this opportunity to extend vocabulary for colors, shapes, antonyms for objects, parts of speech, etc:

Colors

· Chartreuse (yellow-green)

· Cobalt (dark blue)

· Veridian (dark green)

Literary terms such as

· Juxtaposition

· Theme

· Motif

· Metaphor

· Symbol

Shapes

· Angular

· Triangular

· Rectangular

· Circular 
	List colors, shapes they see.
	Use the Theme chart from the Poetry section of the framework to discover the theme of the picture.


	Apply literary terms such as metaphor, theme, motif, symbol to the picture.


	Describe how  the colors, objects, symbols, and theme combine to enhance the message.
	Students discover new patterns, relationships and motifs by discussing the combinations of objects and writing about how these elements are expressive by using one of the suggested prompts, or another situational prompt of their choice.


	Students edit and evaluate each other’s writing using a rubric model from: 

McDLTest Generator,
Unit Resource Book

McDL Language of Literature Links, or

http://www.mcdougallittell.com/lit/direct/htm

	MODIFICATIONS:


	NOTES:  (Alternate titles, ancillary materials, extensions or other timeline)

RESOURCES:  

· Fine Art Transparencies

· Writing Coach Technology Software

· Teacher’s Guide to Assessment and 

        Portfolio Use

· Net Activities

· LaserLinks

· Test Generator Software




Writing Style


	Diction:  specific, general, abstract, concrete, denotation, connotation


	Rhetoric:  wordiness and length of sentences, types of sentences, figures of speech, cadence groups or rhythm, devices, paraphrasing
	Point of view:  viewpoint, perspective, persona, mask, center of attention, focus, voices, personality, circumstance, capacity of the speaker, character of the speaker


Analyze the Various Types of Rhetoric

How do the components of rhetoric change with different audiences and purposes?

TEKS: Student Expectations

(A) write in a variety of forms using effective word choice, structure, and sentence forms with emphasis on organizing logical arguments with clearly related definitions theses, and evidence; write persuasively; write to report and describe, and write poems, plays and stories.

	Technical Writing
	Diction 
	Rhetoric 
	Point of View 

	Reports, manuals, letters directions/instructions, documenting research, procedures, definitions, proposals, graphics, specifications, legal documents
	
	
	

	Letter writing
	
	
	

	Thank-you, invitation, complaints, congratulations, disagreement, refusals, sympathy, welcome, inquiry, responses, “get well”, advice, apologies, appreciation, cover letters
	
	
	

	Journals
	
	
	

	Travel, grammar, reading, response, spelling, reflective, observation
	
	
	

	Short Stories, Novels
	
	
	

	Advertisement, Graphics
	
	
	

	Drama
	
	
	

	Television, radio, stage, film
	
	
	


Introduction to Expository Text

NON-FICTION PROSE consists of news reports, feature articles, essays, editorials, textbooks, historical and biographical works, and the like, all of which describe or interpret facts and present judgments and opinions.  In nonfiction prose the goal is to present truths and sound conclusions about the factual world of history, science and current events.  (Imaginative literature, while also grounded in facts, is less concerned with the factual record than with the revelation of truths about life and human nature.)

CHARACTERISTICS:   of writing non-fiction:
Use of examples, narration, description, process, division/classification, comparison/contrast, cause and effect, definition, argumentation/persuasion


AUTOBIOGRAPHY, MEMOIR AND BIOGRAPHY

· Use of THEMES, such as:

· Children, Family, Divorce, Memories, Ceremony, Ethics, Morality

· Politics, Sports, the American Dream, Choices, Patriotism, 

· Social and Economic Class, 

· Work, Stereotype, Prejudice, Struggle for Equality, Race, Class, Culture, Justice, 

· Free Speech and Censorship

· Fear and Courage, Names, Role Models, Town vs. City, Health, Science

· Self image, Heroes, the Generation Gap, Siblings, Parents, Animals/Pets

· Belief and Doubt, Exiles, Growing old, Apocalypse

	Strand
	TEKS
	Activity
	Resources
	Assessment
	TAKS Sample Test Questions

	[image: image1.wmf][image: image2.wmf]
	(11)(F)understand literary forms and terms such as author, drama, biography, autobiography, myth, tall tale, dialogue, tragedy and comedy, structure in poetry, epic, ballad, protagonist, antagonist, paradox, analogy, dialect, and comic relief as appropriate to the selections being read (10th and 11th)
	Students create a chart, identifying the structure each genre, the criteria for each term, and examples for each.  This can be a living chart, added to as each genre and term is covered, or it can be a type of notebook kept by the student.
                      [image: image3.wmf]
	Literary Terms at the end of each text.
	McD Test Generator or teacher made test
	1. In the article has the author achieved his life-long dream? Support your answer with evidence from the article.

2. What is one conflict in the passage? Support your answer with textual evidence.


Expository Text
	Strand
	TEKS
	Activity
	Resources
	Assessment
	TAKS Sample Test Question

	[image: image4.wmf]
	(12)Analyze characteristics of text, including its structure, word choices, and intended audience
	Students analyze the various types of rhetoric by using the chart in the “Writing Sample” section of this framework.
	The “Writing Sample” Section of this framework
	McD Test Generator or teacher made test
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	(1)(B)Write in a voice and style appropriate to audience and purpose and

(1)(C)organize ideas in writing to ensure coherence, logical progression, and support for ideas.

(2)(A)Use prewriting strategies to generate ideas, develop voice, and plan
	Generate a variety of prewriting charts to help develop a well-organized topic.  Students may work in pairs, groups, or alone to develop an idea or concept.
	Use a model:

A memoir from the text.

A self-selected autobiographical or biographical selection from the text, the library, or Internet.
	McD Test Generator or teacher made test

Class-made rubric based on recognized characteristics of the genre and grammar rules indicated on the rubric.
	Use the unlined paper provided to generate ideas for your writing.
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	(2)(B)Develop drafts, alone and collaboratively, by organizing and reorganizing content and by refining style to suit occasion, audience and purpose

(2)(C)proofread writing for appropriateness of organization, content, style and conventions

(2)(D)refine selected pieces frequently to publish for general and specific audiences

(2)(E)Use technology for aspects of creating, revising, editing, and publishing
	Students write autobiographical or biographical texts in various formats:

· a childhood experience

· a letter to a childhood friend

· a memorial to a fallen hero

· a reflection on another time

an epiphany
	Use a model:

A memoir from the text.

A self-selected autobiographical or biographical selection from the text, the library, or Internet.
	McD Test Generator or teacher made test

Class-made rubric based on recognized characteristics of the genre and grammar rules indicated on the rubric.
	


Expository Text

	Strand
	TEKS
	Activity
	Resources
	Assessment
	TAKS Sample Test Question
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	(3)(A)produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization, i.e. italics and ellipses.
	Students use a self-selected essay in TIME, PEOPLE, or another magazine and fine examples of capitalized or italicized text and identify the rule.
	Magazines, newspaper
	TAKS, TASP, ACT, SAT grammar
	

	
	(3)(B)Demonstrate control over grammatical elements such as subject-verb agreement, pronoun-antecedent agreement, verb forms, and parallelism
	Students choose a reading selection from a magazine or newspaper and identify the verbs.  Then students make a chart with 3 columns, placing the verb used in the middle and finding a verb with stronger connotation to place on the right column of the chart and a verb with a weaker connotation on the left.  Verbs must be the same tense and number as the one in the chosen article.
	Magazines, newspaper, textbook
	TAKS, TASP, ACT, SAT grammar
	

	
	(3)compose increasingly more involved sentences that contain gerunds, participles, and infinitives, in their various functions
	Students choose a comic strip from the daily newspaper and create sentences from the terse text in the strip, adding 5, 10 and then 15 words to the original, without losing the meaning of the cartoon story.  Students can then color-code the infinitive verbs, gerunds, and participles.
	Comic strip
	TAKS, TASP, ACT, SAT grammar
	


Expository Text
	Strand
	TEKS
	Activity
	Resources
	Assessment
	TAKS Sample Test Question
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	(3)(D)produce error-free writing in the final draft
	From the exercise above, students will expand their writing to a short story, a travel essay, a letter to the editor, a letter of complaint, a satire, or another form of writing.  Students will use an error log to correct errors and note the reasons they feel they make errors.
	Use models from magazines, the newspaper, a textbook
	TAKS, TASP, ACT, SAT grammar
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	(5)(A)Evaluate writing for both mechanics and content
	Choose one area to evaluate with a rubric, review and then have students exchange papers to evaluate only for that one area (verb agreement, punctuation, etc.)
	Students may form groups and use a grammar book to teach a rule to the class, using an original example to help their peers remember the rule.
	TAKS, TASP, ACT, SAT grammar
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	(5)(B)Respond productively to peer review of his/her own work.
	After the peer review detailed above, have students work in pairs to rewrite.
	Student rubric
	TAKS, TASP, ACT, SAT grammar
	


Expository Text

	Strand
	TEKS
	Activity
	Resources
	Assessment
	TAKS Sample Test Question
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	12th Grade

(5)(A) Evaluate how well writing achieves its purpose and engage in conversations with peers and the teacher about aspects of his/her own writing and the writings of others

(B)Analyze and discuss published pieces as writing models and apply criteria developed by self and others to evaluate writing

(C)Accumulate and review his/her own written work to determine its strengths and weaknesses and to suit his/her own goals as a writer.
	Use a diagram to dissect and list the persuasive strategies used in essays printed in travel and cooking magazines.

Students can meet in groups to formulate a chart of the plan the writer of an essay uses to persuade.

Students work in groups to write a persuasive piece in two versions:  one should be witty and another serious.  Some students will enjoy using diction to create tone.  What writing strategies are most effective from each group and why?
	Magazine essays from cooking and travel magazines, the newspaper, or memoirs in the text or found in the library or on the Internet.
	TAKS, TASP, ACT, SAT grammar
	


Expository Text

	Strand
	TEKS
	Activity
	Resources
	Assessment
	TAKS Sample Test Question
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	(5)ANALYSIS

12th Grade

(A)Analyze strategies that writers in different fields use to compose

(B)Correspond with other writers electronically and in conventional ways

(C)Collaborate with other writers

(D)Recognize how writers represent and reveal their cultures and traditions in texts
	Students read all types of selections by favorite authors or other self-selected works and write to those authors (letters or by email) asking them questions about their style, cultural experiences, or work habits. Encourage students to write to all kinds of authors – cartoonists, satirists, editors of various magazines, etc., keeping a journal of their thoughts during this process.  Students can then write about this experience, detailing strategies different writers use to compose.
	Magazine essays from cooking and travel magazines, the newspaper, or memoirs in the text or found in the library or on the Internet.

(Look for off-beat magazines from various subject areas)
	TAKS, TASP, ACT, SAT grammar
	


	[image: image16.wmf]  Discuss conscious or unconscious rules writers employ:

to create their own style, to constrict character motivation, to create conflict
	1.

2.

3.
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	1.

2.

3.

	[image: image18.wmf] Discuss the ethical concerns presented by the text, the subject matter,  the author, the persona, or character(s)
	1.

2.

3.

	
[image: image19.wmf]  Big Ideas: What is the text mainly about? What generalizations can be considered after a thorough discussion of the text? 
	1.

2.

3.


Introduction to Visual Representations
Visual Representations use these three elements of STYLE to communicate a concept effectively.
	Style:  Diction

specific, general, abstract, concrete, denotation, connotation


	Style:  Rhetoric

  word and sentence counts, types of sentences, figures of speech, cadence groups or rhythm, devices, paraphrasing


	Style:  Point of view

  viewpoint, perspective, persona, mask, center of attention, focus, voices, personality, circumstance, capacity of the speaker, character of the speaker


Visual Art is used to get the attention of the consumer.  Some methods used are:

	Contrast – use of juxtaposition to inform, for contrast, or for shock-value

Hyperbole – Exaggeration of facial features, body parts, or structural exaggeration

Tone - sarcastic, satiric, whimsical, informative, ironic, inflammatory, mock-serious, irreverent, 

contemptuous, sympathetic,

 insolent, candid,

 complementary, taunting, 

concerned, angry, allusive,

 scornful, patronizing, 

flippant, learned, dramatic,

urgent, confident, didactic (see Diction” above)
	Symbols – Use of symbols in visual art are similar to poetic art – they allow the writer/illustrator to condense large ideas into small ones. 

Types – either stereotypes or archetypes

(see “Rhetoric” above)
	Point of View – Distant, intimate, subjective, objective, authoritative 

(see “Point of View” above)




Visual Representations
	Strand
	TEKS
	Recommended Activity
	Resource
	Assessment
	TAKS Sample Question

	[image: image20.wmf]
	(11)(F)understand literary forms and terms such as author, drama, biography, autobiography, myth, tall tale, dialogue, tragedy and comedy, structure in poetry, epic, ballad, protagonist, antagonist, paradox, analogy, dialect, and comic relief as appropriate to the selections being read (10th and 11th)

(19)(B)Analyze relationships, ideas, and cultures as represented in various media
	· Create a literary web from the literary forms listed in the TEKS to the left to form categories.

· Identify criteria for each of the categories.

· Create an icon for each category.

· Name other words for the terms on the literary web (e.g., ballad = song = canto = corridos = hymn) and add them to the web.  Discuss the nuances of meaning among the words in each category.
	Thesaurus

Textbook examples from glossary

Test Generator


	Glencoe Literature, The Reader’s Choice, 

Unit tests,

Test Generator

RUBRIC


	

	[image: image21.wmf]
	(12)Analyze characteristics of text, including its structure, word choices, and intended audience
	Select a magazine or newspaper advertisement, travel brochure, or other flyer.  Make a word substitution and discuss how the meaning of the text changes in regard to audience and purpose. Make chart for age levels and word choices.
	Advertisements from a variety of sources

McDL Language of Literature Unit Resource Book


	McDL Writing Workshop 

McDL Language of Literature Unit Resource Book

Test Generator
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	(19)Describe how meanings are communicated through elements of design, including shape, line, color, and texture.
	1. Look at billboards and posters and discuss what happens to meaning when colors are substituted.  Make a chart for each color and list words that are associated with each color.

2. Turn a poster upside-down and analyze the balance of the design, then turn it sideways.  Does it still look balanced when it is upside-down or sideways?
	Billboards and posters

Picture ads from magazines

McDL Language of Literature Unit Resource Book


	McDL Language of Literature Unit Resource Book

Test Generator
	


Visual Representations

	Strand
	TEKS
	Recommended Activity
	Resource
	Assessment
	TAKS Sample Question
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	(19)(C)Distinguish the purposes of various media forms such as informative texts, entertaining texts, and advertisements
	How is gender (for example) inferred by advertising in magazines, on billboards, catalogues, toy stores, on television and in folk tales and Walt Disney productions? What elements do symbols infer when shape, color, line and texture are considered?

What literary symbols are used from nature and how do these relate to design? (e.g., logos)
	List of literary symbols in Appendices
	McDL Language of Literature Unit Resource Book

Test Generator
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	(20)(C)Evaluate and critique the persuasive techniques of media passages such as glittering generalities, logical fallacies, and symbols


	Make a poster for the room with examples from town advertisements. Students identify, document, and bring examples illustrating arguments, fallacies, and syllogisms they have learned in class.
	Logical arguments in Appendices
	McDL Language of Literature Unit Resource Book
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	(20)(F)Compare, contrast and critique carious media coverage of the same event such as in the newspapers, television and on the Internet
	Watch a news event, news coverage of an event Identify persuasive arguments and connotation/inference in the presentation. Rewrite, rebroadcast (in the classroom) the news coverage using the same information from another perspective or with new emphasis.
	Channel One or videotaped from the nightly or morning news
	
	


Visual Representations

	Strand
	TEKS
	Recommended Activity
	Resource
	Assessment
	TAKS Sample Question
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	(21)(B)Use a variety of forms and technologies such as videos, photographs, and web pages to communicate specific messages

9th Grade

(21)(D)Create media products to include a billboard, cereal box, short editorial, and a three-minute documentary or print ad to engage specific audiences

10th Grade

(21)(D)Create media products to include a five-to-six –minute documentary, print ad, an editorial, a flier, a movie critique, or an illustrated children’s book to engage specific audiences

11th Grade


	· As a class, decide on one or two topics and create a media blitz using every means available to create effective message communication.

· As a class choose a topic with two or three sub-topics and create a media blitz as described above.

· As a class choose a topic and one form of communication.  Use that form of communication to create a message.
· Create media products to include a billboard, cereal box, short editorial, and a three-minute documentary or print ad to engage specific audiences

· Create media products to include a five-to-six –minute documentary, print ad, an editorial, a flier, a movie critique, or an illustrated children’s book to engage specific audiences
	Billboards

Newspaper

Magazines

Internet

Film

Television

Radio

All audio/visual

technology
	TAKS
	


Visual Representations

	Strand
	TEKS
	Recommended Activity
	Resource
	Assessment
	TAKS Sample Question
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	(21)(D)Create media products to include seven-to ten-minute documentary, ad campaigns, political campaigns, or video adaptations of literary texts to engage specific audiences

12th Grade

(21)(D)Create media products to include a ten to fifteen-minute investigative documentary, ad campaigns, political campaigns, or parodies to engage specific audiences
	· Create media products to include seven-to ten-minute documentary, ad campaigns, political campaigns, or video adaptations of literary texts to engage specific audiences
	McDL Language of Literature Unit Resource Book


	SAT

Reading questions may ask to identify cause and effect, the relationships the passages have to one another, or to the whole, recognize inferences and implications, follow logic of an argument or recognize inconsistencies of an argument.
	


[image: image31.wmf] Unanswered questions (In conclusion, what are the loose ends? What questions remain?

	What happened to…?
	

	What if…?
	

	Why did…?
	


Introduction to Poetic Elements

“Poetry is a way to use language to say more than the simple words themselves.  It 
communicates a significant experience shared by many by allowing us to be a part of that 

experience.”    Laurie E. Rosakis, Ph.D. State University of New York

Definitions of Poetry by the poets themselves:
· “Poetry may make us from time to time a little more aware of the deeper, unnamed feelings 
to which we rarely penetrate.” T.S. Eliot (Nobel prize-winning poet)
· “Prose consists of words in the best order. Poetry consists of the best words in the best order.”  Samuel Taylor Coleridge

· Poetry is “the rhythmical creation of beauty”  Edgar Allan Poe

· “a reaching out toward expression, an effort to find fulfillment.” Robert Frost

· “Poetry is simply the most beautiful, the most impressive, and the most effective mode of saying things.” Matthew Arnold

· “Poetry is the record of the best and happiest moments of the best minds, the very image of life expressed in its eternal truth.” Percy Bysshe Shelley

	POETIC STRUCTURE AND TERMS



	Rhythm:  cadence, metrical feet, meter, stress, free verse, iamb, trochee, pyrrhic, spondee, anapest, dactyl, amphibrach, caesura 
[image: image32.wmf]

	Segments: vowels and consonants, assonance, consonance, alliteration, onomatopoeia
	Rhyme schemes: couplets, Italian or Petrarchan sonnet, Shakespearean sonnet, ballad, song, ode, terza rima




	TWO SYSTEMS FOR READING POETRY


	Seven-step method:

Note punctuation, symbols, and allusion.

Identify the meter of the poem: accentual, syllabic, accentual syllabic, free verse

Identify the rhyme and figures of speech

a. alliteration

b. assonance

c. consonance

d. euphony

e. cacophony

f. eye-rhyme

g. half-rhyme

h. internal rhyme

i. masculine and feminine rhyme

j. true or perfect rhyme

poetic movements/theory
3 parts of a poem:

· the vision

· the speaker who expresses that vision

· the language the poet uses to express voice and vision
Rhymed and unrhymed verse:

· Narrative poems

· Lyrics

· Odes

· Sonnets
Write essays about poetry


	THEME CHART

Use this chart to find the theme.

PLOT

Write a summary of the events of a poem(short story, or novel) in paragraph form.

SUBJECT

Name the subjects of the poem (short story, or novel) and list them as words or phrases.

THEME

Subjects are combined (where appropriate) to create a complete sentence. The verb in this sentence should accurately convey the author’s revelation about each subject. This statement could apply to mankind or the world.


	The acronym “TP-CASTT”

· T – TITLE.  The title is often a key to the poem’s meaning (look up unfamiliar words in the title and brainstorm meanings)

· P – PARAPHRASE.  Analyze the literal meaning of the poem by asking “What’s going on?”  Students should be able to write 1-2 sentences about each stanza.  Some statements may be vague and have multiple endings just as the poem has multiple interpretations.

· C – CONNOTATION. Examine any and all poetic devices such as imagery (simile metaphor, personification), symbolism, diction, point of view, and sound devices (alliteration, onomatopoeia, rhythm, and rhyme)

· A – ATTITUDE (TONE) By looking at diction, images, and details, students may find multiple attitudes expressed in the poem that contribute to meaning. 
· S – SHIFT. The beginning and the ending of a poem rarely leave the reader thinking about the same subject in the same way.  The realization or epiphany of the poem may be indicated by key words, punctuation, stanza divisions, changes in line length, irony, changes in sound or structure.

· T – TITLE. The title interpretation at this point may reveal additional information to add to overall meaning.

· T – THEME. The theme will illuminate the human experience, motivation, or condition suggested by the poem (Use a theme chart).






Introduction to DRAMA
Use the list of questions below to evaluate dramatic components.

1.  How do characters interpret script in a live performance? (acting, costumes, props, tone of voice, inflection, and accent)

2.  Point of view is controlled literally, by the position of the camera. (notice how the camera focuses on a particular object for effect)

3.  Film and theatre has less time to tell a story than a novel.  What is gained/lost by this difference? What omissions might be considered concessions to length?

4.  Where in a film does location seem most important? How do filmmakers help us believe that we are in another time and place?

5.  Symbolic objects are more literally defined on the screen than on the page.  How does the movie or screenplay represent the symbols?

6.  Pay particular attention to the credit sequence or opening scene. What effect does the music and graphic design or set in the opening scene, have on the final

product?

7.  Discuss how a film can have “a life of its own as a work of art” (Harper Lee).

8.  Style gives the reader clues about the credibility or reliability of the author.  (How do performers use style?)

Diction:  specific, general, abstract, concrete, denotation, connotation
Rhetoric:  wordiness and length of sentences, types of sentences, figures of speech, cadence groups or rhythm, devices, paraphrasing
Point of view:  viewpoint, perspective, persona, mask, center of attention, focus, voices, personality, circumstance, capacity of the speaker, 
character of the speaker

Structure:  Stanzas, Parts, Chapters, Cantos, spaces between paragraphs or groups of paragraphs

Time, Space, events and time, time and work, logical and/or chronological

10.  How do authors use structure in non-fiction and expository text to organize ideas?
11.  How does it differ from fiction?  How does viewing and performing alter structure?

12.  How do authors communicate differently through poetry?

	Strand
	TEKS
	Activity
	Resources
	Assessment
	TAKS Sample Question
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	(11)(F)understand literary forms and terms such as author, drama, biography, autobiography, myth, tall tale, dialogue, tragedy and comedy, structure in poetry, epic, ballad, protagonist, antagonist, paradox, analogy, dialect, and comic relief as appropriate to the selections being read (10th and 11th)
	Compare one poem from each of the structural types.  List the ways poets use punctuation and form, or the lack of it.

Learn the definitions for symbol and allusion.  Find examples of symbol and allusion in a poem. 


	McDLTest Generator
McDL Language of Literature Links

http://www.mcdougallittell.com/lit/direct/htm
Literature Connections Sourcebook for each novel at each grade level


	Criterion referenced test using Test Generator or rubrics from Unit Resource Book.
Oral Interpretation and rubrics for students to use as peer critique.
	


DRAMA

	Strand
	TEKS
	Recommended Activity
	Resources
	Assessment
	TAKS Sample Question
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	(12)Analyze characteristics of text, including its structure, word choices, and intended audience
	Use TP-CASTT to analyze a poem. (Students groups of 2-3 experience faster success.) Keep a tone journal.
	McDL Language of Literature
	Criterion referenced test using Test Generator or rubrics from Unit Resource Book
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	(19)Describe how meanings are communicated through elements of design, including shape, line, color, and texture.


	Make a chart, web, or another kind of visual aid.  Analyze the precise designs in the poem and compare them to the suggested ones.  Do the same with shape and texture. How do these contribute to meaning?
	McDL Language of Literature
	Criterion referenced test using Test Generator or rubrics from Unit Resource Book
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	(11)(F)understand literary forms and terms such as author, drama, biography, autobiography, myth, tall tale, dialogue, tragedy and comedy, structure in poetry, epic, ballad, protagonist, antagonist, paradox, analogy, dialect, and comic relief as appropriate to the selections being read (10th and 11th)

(12)Analyze characteristics of text, including its structure, word choices, and intended audience

19)Describe how meanings are communicated through elements of design, including shape, line, color, and texture.
	Identify the aspects of film and live dramatic performances that differ from written literature

by considering the following list as a film or performance begins:

· Acting

· Camera Work

· Lighting and set design

· Editing

· Script

· Sound

	McDL Performance in Video series

McDL Test Generator
Websites for each selection.

Videotape of performance from library.

Selected film clip.

Student-generated list of criteria for the definition of “a work of art.”
	McDLTest Generator
McDL Language of Literature Links

http://www.mcdougallittell.com/lit/direct/htm
Literature Connections Sourcebook 


	


Introduction to Epic Poetry
Characteristics of  epic poetry:

1. The hero is of imposing stature, of national or international importance and of great historical or legendary significance.

2. The setting is vast, covering great nations, the world, or the universe

3. The action consists of deeds of great valor or requiring superhuman courage

4. Supernatural forces – gods, angels, and demons – interest themselves in the action

5. A style of sustained elevation is used, 

6. The poet retains a measure of objectivity

7. Epic poems open stating the theme and invoking the aid of a muse, and beginning the narrative in medias res (in the middle of the things)

8. Lists of (catalogs) warriors, ships, armies, extended formal speeches by the main characters, and examples of epic simile.
	EXAMPLES OF EPIC POETRY WORLD-WIDE

	TITLE
	AUTHOR
	ORIGINAL TEXT

	Iliad and Odyssey (8th-9th centrury?)

Beowulf (700AD?)

Mahabharata (400AD)

Cid (12th-13th centruy)

Kalevala (1849)

Kalevipoeg: An Ancient Estonian Tale (1857-61)

Song of Roland

Mad Roland (Orlando furioso) (1516)

Nibelungenlied (1200) (compare Atlakvitha)

Aeneid (29-19BC)

Divine Comedy (1555) (trans Longfellow 1865)

Jerusalem Delivered (1581) (The First Crusade)

Paradise Lost (1667)

Hiawatha (1855)

Leaves of Grass (1856)

John Brown’s Body (American Civil War) (1928)

The Bridge (1930) (myth of American experience)

Cantos (philosophical reverie) (1970)

The Faerie Queen (epic romance)

Canto general (1950)
	Homer

?

?

?

Elias Lönnrot

R. Reinhold Dreutzwald

(Charlemagne epic)

Ludovico Ariosto

?

Virgil

Dante

TorquatoTasso

John Milton

Henry Wadsworth Longfellow

Walt Whitman

Stephen Vincent Benét (Pulitzer prize)

Harold Hart Crane

Ezra Pound

Edmund Spenser

Pablo Neruda
	Greek

Old English

East Indian (Sanskrit)

Spanish

Finnish

Estonian

French

Italian

German (Austria) 

Latin

Italian

Italian

English

American Indian

American

American

American

American

English

Latin America


	Strand
	TEKS
	Activity
	Resources
	Assessment
	TAKS Sample Question
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	(11)(F)understand literary forms and terms such as author, drama, biography, autobiography, myth, tall tale, dialogue, tragedy and comedy, structure in poetry, epic, ballad, protagonist, antagonist, paradox, analogy, dialect, and comic relief as appropriate to the selections being read (10th and 11th)
	Compare the parts of an epic to those of other long stories.  Identify the terms specific to epics. Research the background of this form of poetry and find other examples from other parts of the world.  How has the epic evolved?  What forms of the epic do we have in the 21st century?
	McDLTest Generator
McDL Language of Literature Links

http://www.mcdougallittell.com/lit/direct/htm
Literature Connections Sourcebook for each novel at each grade level


	Criterion referenced test using Test Generator or rubrics from Unit Resource Book.
Oral Interpretation and rubrics for students to use as peer critique.
	


Six Writing Traits

Definitions and Levels of Proficiency

 (North West Regional Writing Laboratory)

Ideas
The Ideas are the heart of the message, the content of the piece, the main theme, together with all the details that enrich and develop that theme. The ideas are strong when the message is clear, not garbled. The writer chooses details that are interesting, important, and informative–often the kinds of details the reader would not normally anticipate or predict. Successful writers do not tell readers things they already know; e.g., "It was a sunny day, and the sky was blue, the clouds were fluffy white …" They notice what others overlook, seek out the extraordinary, the unusual, the bits and pieces of life that others might not see.


	Preparing
	· Draws pictures to communicate ideas, dictates labels or sentences,

· Conveys meaning through pictures,

· Communicates ideas through randomly selected symbols

· Relies on interpretation of writing/drawing to convey meaning



	Emerging
	· Uses labels to approximate sentence like constructions that communicate ideas, Labels pictures

· Uses detail in drawings, labels pictures, uses print to clarify detail in pictures

	Engaging
	· Conveys ideas in writing that are related to drawings

· Uses pictures and print together to convey meaning

	Flourishing
	· Writes with supporting details or a list of loosely related ideas and details

· Uses illustrations to support writing

	Refining
	· Creates pieces with loosely related multiple sections consisting of ideas and supporting details

· Includes details and illustrations to enhance understanding

	Transitioning
	· Maintains a central idea throughout a complex piece

· Begins to include details to hold a reader’s attention, begins to use showing detail

	Maturing
	· Develops a central idea in depth to achieve a specific purpose

· Uses details to hold a reader’s attention for a specific purpose and uses showing detail for a specific purpose

	Extending
	· Creates pieces with closely related multiple sections consisting of ideas and supporting details

· Supports and enhances a clear main idea using relevant details

	Continuing
	· Includes digressions and/or anecdotes in multi section pieces for specific purpose

· Uses anecdotes and/or digressions to add depth to the main idea


Rubric 

(What do the Ideas in the writing look like?)

	1
	3
	5

	As yet, the paper has no clear sense of purpose of central theme. To extract meaning from the text, the reader must make inferences based on sketchy or missing details. The writing reflects more than one of these problems:
	The writer is beginning to define the topic, even though development is still basic or general.
	This paper is clear and focused. It holds the reader’s attention. Relevant anecdotes and details enrich the central theme.

	· The writer is still in search of a topic, brainstorming, or has not yet decided what the main idea of the piece will be.

· Information is limited or unclear or the length is not adequate for development.

· The idea is a simple restatement of the topic or an answer to the question with little or no attention to detail.

· The writer has not begun to define the topic in a meaningful, personal way.

· Everything seems as important as everything else; the reader has a hard time sifting out what is important.

· The text may be repetitious, or may read like a collection of disconnected, random thought with no discernable point.
	· The topic is fairly broad; however, you can see where the writer is headed. 

· Support is attempted, but doesn’t go far enough yet in fleshing out the key issues or story line.

· Ideas are reasonable clear, though they may not be detailed, personalized, accurate, or expanded enough to show in-depth understanding or a strong sense of purpose.

· The writer seems to be drawing on knowledge or experience, but has difficulty going from general observations to specifics.

· The reader is left with questions. More information is needed to “fill in the blanks”

· The writer generally stays on the topic but does not develop a clear theme. The writer has not yet focused the topic past the obvious.
	· The topic is narrow and manageable.

· Relevant telling, quality details give the reader important information that goes beyond the obvious or predictable.

· Reasonable accurate details are present to support the main ideas.

· The writer seems to be writing from knowledge or experience; the ideas are fresh and original.

· The reader’s questions are anticipated and answered.

· Insight, an understanding of life and a knack for picking out what is significant, is an indicator of high level performance, though not required.



Organization
Organization is the internal structure of a piece of writing, the thread of central meaning, the pattern, so long as it fits the central idea. Organizational structure can be based on comparison-contrast, deductive logic, point-by-point analysis, development of a central theme, chronological history of an event, or any of a dozen other identifiable patterns. When the organization is strong, the piece begins meaningfully and creates in the writer a sense of anticipation that is, ultimately, systematically fulfilled. Events proceed logically; information is given to the reader in the right doses at the right times so that the reader never loses interest. Connections are strong, which is another way of saying that bridges from one idea to the next hold up. The piece closes with a sense of resolution, tying up loose ends, bringing things to closure, answering important questions while still leaving the reader something to think about.


	Preparing
	· Organizes drawings in top to bottom, left to right orientation

	Emerging
	· Places labels in close proximity to pictures they identify

	Engaging
	· Uses separate and distinct page areas for print and illustrations

	Flourishing
	· Begins to use simple conclusions that communicate purpose

· Begins to organize ideas into sentences that create logical order

	Refining
	· Begins to experiment with leads to draw the reader in

· Attempts more complex conclusions that expand purpose, groups related ideas into sections, uses single words or short phrases to signal transitions

	Transitioning
	· Begins to incorporate multiple strategies for creating leads

· Begins to incorporate multiple strategies for creating conclusions, begins to separate sections of related ideas, demonstrates increased repertoire of transitional words and phrases

	Maturing
	· Rewrites leads for specific effect

· Rewrites conclusions for specific effect, begins to paragraph conventionally in either indented or “block” style, uses transitional sentences to connect groups of related ideas

	Extending
	· Tailors leads for a particular purpose and audience

· Tailors conclusions for a particular purpose and audience, uses paragraphs to group related ideas

	Continuing
	· Writes many leads and can justify selection

· Writes many conclusions and can justify selection, manipulates paragraphs for effect, manipulates transitional elements for effect


Rubric

(What does Organization in writing look like?)

	1
	3
	5

	The writing lacks a clear sense of direction, ideas, details, or events seem strung together in a loose or random fashion; there is no identifiable internal structure. The writing reflects more than one of these problems:
	The organizational structure is strong enough to move the reader through the text without too much confusion.
	The organization enhances and showcases the central idea or theme.  The order, structure, or presentation of information is compelling and moves the reader through the text.

	· There is no real lead to set up what follows, no real conclusion to wrap things up.

· Connections between ideas are confusing or not even present.

· Sequencing needs lots and lots of work.

· Pacing feels awkward; the writer slows to a crawl when the reader wants to get on with it, and visa versa.

· No tile is present (if requested), or if present, does not match well with the content.

· Problems with organization make it hard for the reader to get a grip on the main point or story line.
	· The paper has a recognizable introduction and conclusion. The introduction may not create a strong sense of anticipation; the conclusion may not tie up all the loose ends.

· Transitions often work well; at other times, connections between ideas are fuzzy.

· Sequencing shows some logic, but not under control enough that it consistently supports the ideas. In fact, sometimes it is so predictable and rehearsed that the structure takes attention away from the content.

· Pacing is fairly well controlled, though the writer sometimes lunges ahead too quickly or spends too much time on details that do not matter.

· A title (if desired) is present, although it may be uninspired or an obvious restatement of the prompt or topic.

· The organization sometimes supports the main point or storyline; at other times, the reader feels an urge to slop in a transition or move things around.
	· An inviting introduction draws the reader in; a satisfying conclusion leaves the reader with a sense of closure and resolution.

· Thoughtful transitions clearly show how ideas connect.

· Details seem to fit where they’re placed; sequencing is logical and effective.

· Pacing is well controlled; the writer knows when to slow down and elaborate, and when to pick up the pace and move on.

· The title, if desired, is original and captures the central theme of the piece.

· Organization flows so smoothly the reader hardly thinks about it; the choice of structure matches the purpose and audience.



Voice
The Voice is the writer coming through the words, the sense that a real person is speaking to us and cares about the message. It is the heart and soul of the writing, the magic, the wit, the feeling, the life and breath. When the writer is engaged personally with the topic, he/she imparts a personal tone and flavor to the piece that is unmistakably his/hers alone. And it is that individual something–different from the mark of all other writers–that we call voice.


	Preparing


	· Begins to communicate personal feelings and preferences

	Emerging


	· Begins to express voice through emphasis, detail, or personalization

	Engaging


	· Begins to make decisions about topic choice and content in relation to general audience

	Flourishing


	· Begins to write to the needs of specific audiences

	Refining


	· Begins to make decisions about word choice to suit the needs of a specific audience.

	Transitioning


	· Begins to make decisions about tome in relation to audience

	Maturing


	· Begins to use a repertoire of literary devices for expressing voice

	Extending


	· Begins to balance personal needs for expression with audience expectations

	Continuing


	· Begins to modify voice appropriately for diverse audiences and purposes.


Rubric

(What does Voice look like in writing?)

	1
	3
	5

	The writer seems indifferent, uninvolved, or distant from the topic and/or audience. As a result, the paper reflects more than one of the following problems:
	The writer seems sincere, but not fully engaged or involved. The result is pleasant or even personable, but not compelling
	The writer speaks directly to the reader in a way that is individual, compelling and engaging. The writer “aches with caring,” yet is aware and respectful of the audience and the purpose for writing.

	· The writer speaks in a kind of monotone that flattens all potential highs and lows of the message

· The writing is humdrum and “risk-free”

· The writer is not concerned with the audience, or the writer’s style is a complete mismatch for the intended reader.

· The writing is lifeless or mechanical; depending on the topic it may be overly technical or jargonistic

· No point of view is reflected in the writing.
	· The writing communicates in an earnest, pleasing manner.

· Only one or two moments here or there surprise, delight, or move the reader

· The writer seems aware of an audience but weighs ideas carefully and discards personal insights in favor of safe generalities.

· Narrative writing seems sincere, but not passionate; expository or persuasive writing lacks consistent engagement with the topic to build credibility.

· The writer’s willingness to share his/her point of view may emerge strongly at some places, but is often obscured behind vague generalities.
	· The reader feels a strong interaction with the writer, sensing the person behind the words

· The writer takes a risk by revealing who they are and what they think.

· The tone and voice give flavor and texture to the message and are appropriate for the purpose and audience

· Narrative writing seems hones, personal and written from the heart. Expository or persuasive writing reflects a strong commitment to the topic by showing why the reader needs to know this and why they should care.

· This piece screams to be read aloud, shared, and talked about. The writing makes you think about and react to the author’s point of view.



Word Choice
Word Choice is the use of rich, colorful, precise language that communicates not just in a functional way, but in a way that moves and enlightens the reader. In good descriptive writing, strong word choice clarifies and expands ideas. In persuasive writing, careful word choice moves the reader to a new vision of things. Strong word choice is characterized not so much by an exceptional vocabulary that impresses the reader, but more by the skill to use everyday words well.


	Preparing


	

	Emerging


	· Writes names and favorite words and Copies environmental print

	Engaging


	· Chooses words primarily from oral vocabulary

	Flourishing


	· Begins to incorporate words encountered in talk, reading, and other media into writing

	Refining


	· Begins to use synonyms to go beyond oral vocabulary

	Transitioning


	· Begins to choose words purposefully for effect

	Maturing


	· Makes intentional choices regarding vocabulary based on purpose and audience

	Extending
	· Makes word choices based on shades of meaning appropriate to purpose and audience for clarity or impact

	Continuing


	· Manipulates language for stylistic effect


Rubric
(What does Word Choice look like in writing?)

	1
	3
	5

	The writer struggles with a limited vocabulary, searching for words to convey meaning. The writing reflects more than one of these problems:
	The language is functional, even if it lacks much energy. It is easy to figure out the writer’s meaning on a general level.
	Words convey the intended message in a precise, interesting, and natural way. The words are powerful and engaging.

	· Language is so vague (e.g., It was fun time. She was nice.) that only a limited message comes through.

· “Blah, blah, blah” is all that the reader reads and hears

· Words are used incorrectly, making the message secondary to the misfires with the words

· Limited vocabulary and/or frequent misuse of parts of speech impair understanding.

· Jargon or clichés distract or mislead. Persistent redundancy distracts the reader.

· Problems with language leave the reader wondering what the writer is trying to say. The works just don’t work in the piece.
	· Words are adequate and correct in a general sense; they simply lack much flair and originality

· Familiar words and phrases communicate, but rarely capture the reader’s imagination. Still the paper may have one or two fine moments.

· Attempts at colorful language show a willingness to stretch and grow, but sometimes it goes too far (thesaurus overload)

· The writing is marked by passive verbs, everyday nouns, and adjectives and lack of interesting adverbs.

· The words are only occasionally refined; it’s more often “the first thing that popped into my mind”

· The words and phrases are functional with only a moment or two of sparkle
	· Words are specific and accurate; it is easy to understand just what the writer means.

· The words and phrases create pictures and linger in your mind.

· The language is natural and never overdone; both words and phrases are individual and effective.

· Striking words and phrases often catch the reader’s eye and linger in the reader’s mind. (You can recall a handful as you reflect on the paper)

· Lively verbs energize the writing. Precise nouns and modifiers add depth and specificity

· Precision is obvious. The writer has taken care to put just the right word or phrase in just the right spot.



Sentence Fluency
Sentence Fluency is the rhythm and flow of the language, the sound of word patterns, the way in which the writing plays to the ear, not just to the eye. How does it sound when read aloud? That's the test. Fluent writing has cadence, power, rhythm, and movement. It is free of awkward word patterns that slow the reader's progress. Sentences vary in length and style, and are so well crafted that the writer moves through the piece with ease.


	Preparing


	

	Emerging


	

	Engaging


	

	Flourishing


	· Begins to write in sentences

	Refining


	· Uses short repetitive sentence patterns

· Begins to use connecting words

	Transitioning


	· Begins to exhibit a variety of sentence lengths and structures 

· Refines use of words connecting words by substituting marks of punctuation where appropriate, experiments with rhyme and repetition

	Maturing


	· Begins to acquire strategies for sentence beginnings and structures

· Experiments with alliteration

	Extending
	· Makes choices regarding sentence structure form incorporated strategies

· Experiments with rhythm and meter

	Continuing
	· Manipulates sentence beginnings and structures for effect

· Manipulates rhyme, rhythm, meter, alliteration and repetition for effect


Rubric

(What does Sentence Fluency look like in writing?)

	1
	3
	5

	The reader has to practice quite a bit in order to give this paper a fair interpretive reading. The writing reflects more than one of these following problems:
	The text hums along with a steady beat, but tends to be more pleasant or businesslike than musical, more mechanical than fluid.
	The writing has an easy flow, rhythm and cadence. Sentences are will built, with strong and varied structure that invites expressive oral reading.

	· Sentences are choppy, incomplete, rambling or awkward; they need work. Phrasing does not sound natural. The patterns may create a singsong rhythm, or a chop-chop cadence that lulls the reader to sleep.

· There is little to no “sentence sense” present. Even if the piece is flawlessly edited, the sentences would not hang together.

· Many sentences begin the same way and may follow the same patterns (e.g., subject-verb-object) in an monotonous pattern.

· Endless connectives (and, and so, but then, because, and then, etc.)

· The text does not invite expressive oral reading.
	· Although sentences may not seem artfully crafted or musical, they get the job done in a routine fashion.

· Sentences are usually constructed correctly; they hang together; they are sound.

· Sentence beginnings are not all alike; some variety is attempted.

· The reader sometimes has to hunt for clues (e.g., connecting words and phrases like however, therefore, naturally, after a while, etc.) that show how sentences interrelate)

· Parts of the text invite expressive oral reading; others may be stiff, awkward, choppy, or gangly.
	· Sentences are constructed in a way that underscores and enhances the meaning.

· Sentences vary in length as well as structure. Fragments, if used, add style. Dialogue, if present, sounds natural.

· Purposeful and varied sentence beginnings add variety and energy.

· The use of creative and appropriate connectives between sentences and thought show how each relates to and builds upon the one before it.

· The writing has cadence: the writer has thought about the sound of the words as well as the meaning. The first time you read it aloud is a breeze.


Conventions
Conventions are the mechanical correctness of the piece–spelling, grammar and usage, paragraphing (indenting at the appropriate spots), use of capitals, and punctuation. Writing that is strong in conventions has been proofread and edited with care. Handwriting and neatness are not part of this trait. Since this trait has so many pieces to it, it's almost a holistic trait within an analytic system. As you assess a piece for convention, ask yourself: "How much work would a copy editor need to do to prepare the piece for publication?" This will keep all of the elements in conventions equally in play. Conventions is the only trait where we make specific grade level accommodations.


	Preparing
	· Produces shapes that look like letters

· Writes random letters that represent words

· Leaves spaces between word-like clusters of letters

· Writes word strings

· Attempts to create standard symbols

· Uses beginning or ending phonemes to spell words

· Spells words using a combination of phonetic and random strategies

· Spells small bank of sight words correctly

	Emerging
	· Uses uppercase and lowercase letters indiscriminately 

· Shows awareness of directionality

· Writes top to bottom, left to right

· Begins to use spaces between words

· Forms commonly used correctly

· Uses beginning and ending phonemes to spell words

· Begins to experiment with medial vowels

· Relies predominately on phonetic strategies

· Shows awareness of the importance of conventional spelling in published work

· Begins to spell commonly used sight words correctly

	Engaging
	· Interchanges uppercase and lowercase letters

· Experiments with terminal punctuation

· Forms most printed symbols legibly

· Uses beginning , middle and end phonemes

· Uses extra vowels

· Begins to use syllabication to spell multi syllabic words

· Begins to select correct homophone according to intended meaning

· Uses multi letter patterns to spell

· Begins to identify misspelled words to check later

· Attempts to correct spelling using a single strategy 

· Expands bank of commonly spelled sight words

	Flourishing

Flourishing


	· Uses uppercase and lowercase letters appropriately

· Shows increasing competence with terminal punctuation

· Consistently accounts for all phonemes in a word

· Consistently uses vowels in every syllable

· Uses visual knowledge of common letter sequences when attempting to spell new words

· Incorporates syllabication into set of spelling strategies

· Uses silent letters and double letters

· Shows awareness of inflectional endings (“tion,” “cion,” etc.)

· Begins to use knowledge of word forms to spell unknown words

· Begins to use multiple strategies to correct own spelling

	Refining
	· Experiments with internal punctuation

· Writes with improved legibility and increased speed

· Generalizes patterns from irregular spellings

· Incorporates spelling patterns of known words into set of spelling strategies

· Consistently spells high frequency words correctly

	Transitioning
	· Shows increasing competence with frequently used internal punctuation

· Begins to experiment with different ways to present printed text

· Generalizes patterns from irregular spellings

· Incorporates spelling patterns of known words into set of spelling strategies

· Consistently spells high frequency words correctly

	Maturing
	· Expands repertoire of punctuation and other writing conventions to communicate effectively

· Begins to experiment with the computer as a medium for publication

· Recognizes that successful spelling results from the use of both visual and auditory strategies

· Begins to use knowledge of meaning relationships to spell unknown words

· Recognizes misspelled words and attempts alternative spellings

· Uses print resources to assist in spelling

	Extending
	· Applies frequently used conventions correctly

· Begins to consider multiple alternatives for publishing

· Draws on repertoire of personal strategies to compensate for known spelling challenges

· Uses electronic resources to assist in spelling

	Continuing
	· Controls the conventions of writing but may make a deliberate choice to break them to enhance meaning or for effect

· Selects presentation format and medium according to purpose and audience

· Incorporates knowledge of meaning relationships into set of spelling strategies

· Automatically recalls large bank of words


Rubric

(What do Conventions look like in writing?)

	1
	3
	5

	Errors in spelling, punctuation, capitalization, usage and grammar and/or paragraphing repeatedly distract the reader and make the text difficult to read. The writing reflects more than one of these problems:
	The writer shows reasonable control over a limited range of standard writing conventions. Conventions are sometimes handled well and enhance readability; at other times, errors are distracting and impair readability.
	The writer demonstrates a good grasp of standard writing conventions (e.g. spelling, punctuation, capitalization, grammar, usage, paragraphing) and uses conventions effectively to enhance readability. Errors tend to be so few that just minor touchups would get this piece ready to publish.

	· Spelling errors are frequent, even on common words

· Punctuation (including terminal punctuation) is often missing or incorrect)

· Capitalization is random and only the easiest of rules show awareness of use.

· Errors in grammar or usage are very noticeable, frequent, and affect meaning.

· Paragraphing is missing, irregular, or so infrequent (every sentence) that it has no relationship to the organizational structure of the text.

· The reader must read once to decode, then again for meaning. Extensive editing (virtually every line) would be required to polish the text for publication.
	· Spelling is usually correct or reasonably phonetic on common words, but more difficult words are problematic

· End punctuation is usually correct; internal punctuation (commas, apostrophes, semicolons, etc.) is sometimes missing/wrong.

· Most words are capitalized correctly; control over more sophisticated capitalization skills may be spotty.

· Paragraphing is attempted but may run together or begin in the wrong places.

· Problems with grammar or usage are not serious enough to distort meaning but may not be correct or accurately applied all of the time.

· Moderate (a little of this and a little of that) editing would be required to polish the text for publication.
	· Spelling is generally correct, even on more difficult words.

· The punctuation is accurate, even creative, and guides the reader through the text

· A thorough understanding and consistent application of capitalization skills are present.

· Grammar and usage are correct and contribute to clarity and style.

· Paragraphing tends to be sound and reinforces the organizational structure.

· The writer may manipulate conventions for stylistic effect and it works! The piece is very close to being ready to publish.

	Grades 7 and up only:  The writing is sufficiently complex to allow the writer to show skill in using a wide range of conventions. 


Presentation
Presentation combines both visual and verbal elements. It is the way we "exhibit" our message on paper. Even if our ideas, words, and sentences are vivid, precise, and well constructed, the piece will not be inviting to read unless the guidelines of presentation are present. Think about examples of text and presentation in your environment. Which signs and billboards attract your attention? Why do you reach for one CD over another? All great writers are aware of the necessity of presentation, particularly technical writers who must include graphs, maps, and visual instructions along with their text.


	Preparing
	· Recognizes logos, slogans, understands that these are used to represent merchandise

	Emerging
	· Can sing jingles, connects slogans and jingles to merchandise

	Engaging
	· Can create original text to represent or describe imaginary merchandise

	Flourishing
	· Makes connections between line, color, dimension and the effect on consumers

	Refining
	· Can create representational visuals and text to present information or to advertise products

	Transitioning
	· Makes connections between motion and static messages and the tools producers use to sway opinion

	Maturing
	· Thinks critically about verbal, visual, and dimensional messages and can write about, produce, and explain simple messages to an audience

	Extending
	· Understands the production of messages built around multiple forms of communication, uses multiple forms of communication to either plan an ad campaign, a political campaign, or a merchandising campaign

	Continuing
	· Uses the production of messages to accumulate data, share data, create productions, extend learning, bridge information from several content areas for an audience


Introduction to the  NOVEL

“…the plot, being an imitation of an action, must imitate one action and that a whole, the structural union of the parts being such that, if any one of them is displaced or removed, the whole will be disjointed and disturbed.  For a thing whose presence or absence make no visible difference, is not an organic part of the whole”  (Aristotle).

	STANDARDS-BASED INSTRUCTIONAL TARGETS
	TEKS

	Emphasis:  Components of the Novel
· Plot (Be able to recognize and interpret foreshadowing by listing examples of foreshadowing and making a logical argument why the author chose to use foreshadowing)

· Plot (Be able to recognize the conflicts in the story and explain their significance to the story)

· Character (Be able to compare the character’s inner thoughts and feelings to outward actions and give examples)

· Theme (Be able to state the theme and cite two examples illustrating that theme)

· Setting (Be able to give two reasons for the significance of the setting)

· Tone (Be able to identify irony and satire and what makes the example ironic or satirical)

· Style (Be able to recognize symbols and know what they represent and what they contribute to the story.)
	1 (C) Organize ideas in writing to ensure coherence, logical progression, and support for ideas
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	Emphasis:  Responding to the Novel – Engaging the Text through Writing and Speaking

· (Be able to explain the end of the novel and give at two reasons for believing that the ending is or is not credible or artistically justified)

· (Be able to identify literary elements and evaluate how well the author used that element)

· Prepare a 30 minute news program based upon events in the novel including the weather report, the anchor person and lead story, news analyst, reporters, etc.

· Students prepare the investigation of a crime scene from the novel, including the completion of case/crime reports, preparing interviews of characters in the story, diagramming the crime scene, and presenting statements from each of the characters.  Students may pattern their reports on actual police reports or form their own. Character Maps - Step One: Create a student-based character map of special events and what was learned from those events.  Step Two: Create a character map for one of the characters in a story, adding what the character learned from the experience.  Events should be chronological and can be depicted on a timeline, like a map, decorated with drawings, photos, pictures cut from magazines, or objects.

· Students use the contents of a paper bag or purse to describe the character of the person to whom it belongs.  Next, they view a collection of bags (gym bag, jeweled evening bag, child’s purse, bike bag, back pack) and then students decide what kind of person would carry each bag and why.  Then students select a character in a novel to match with one of the bags, selecting items from the story to group with or into the bag, telling why those items are selected.  This is a fine prewriting activity prior to writing a character sketch. A table drawn on the board with the characters, their qualities, and the contents of the bag provide students with details for the paper.
	1 (A) Write in a variety of forms using effective word choice, structure, and sentence forms with emphasis on organizing logical arguments with clearly related definitions, theses and evidence; write persuasively
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	STANDARDS-BASED INSTRUCTIONAL TARGETS
	TEKS

	Emphasis: Media and the Arts
· What are the differences between the novel and the film and the impact of the alterations?

· Critical analysis, reviewing, writing, convincing and presenting

· What artistic mode is used to capture the essence of the novel?

· Students choose popular song lyrics to go with a scene, a characterization or the conflict of a story and explain their compatibility.

· Students prepare a school-wide media blitz on a theme related to an upcoming holiday with connections to what they are reading.  Using quotations from original poetry, Bartlett’s Familiar Quotations, or song lyrics, students are to express their viewpoint by using the following criteria:

1. the specific message is clear to the viewer

2. the viewpoint is specific (not general)                                                                                

3. words are used economically

4. images and words work effectively in tandem

5. the message makes the viewer stop and think about the theme

6. it must have visual impact or visual appeal

7. sources of quotations are identified

· Students choose paintings or sculpture to capture the essence of a series of quotes from a novel.  These pairings should illustrate theme, setting, or character and should be presented with an introduction and a chance for the students to discuss the choices made, new insights, and specific details from the artwork which identify them as appropriate choices.
	4(D)compile information from primary and secondary sources in systematic ways using available technology
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(F)link related information and ideas from a variety of sources

(H)use writing as a tool for reflection, exploration, learning, problem solving, and personal growth.
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	Emphasis: The Novel and the World

· Students begin with identifying the characteristics of the world of an author ( the inventions, the philosophers, the art, the politics, the crises of the times).  Then the students map these people and events, adding to the web as the story progresses.

· Students are asked to answer a questionnaire about the ethical issues of a novel and discuss their views before they begin to read.  Questions could be about capital punishment, expulsion, adultery, and “suffering in silence” prior to reading The Scarlet Letter or about their views on the use of drugs, fertilization, politics and interracial marriage prior to reading Brave New World.

· Compare the Bill of Rights to character rights in various novels and discuss the consequences if a character demanded due process.

· Students self-select a novel and then do research on a related topic; such as, Fahrenheit 451 and censorship, I Am the Cheese and the witness protection program, Of Mice and Men and retardation.  Students will prepare an oral presentation with visual or audio aids which may include charts, maps, original book jackets, movie posters, polls, costumes, songs, to produce a presentation of 9-12 minutes.
	5(B)analyze and discuss published pieces as writing models and apply criteria developed by self and others to evaluate writing.
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	Emphasis:  British Novels

· Create a newspaper for the novel including reports of historical activity during the time period, articles on clothing, manners, word games, and other appropriate inserts, advertisements, and special sections.
	6(B)draw upon his/her own background to provide connection to texts
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	STANDARDS-BASED INSTRUCTIONAL TARGETS
	TEKS

	Emphasis: 19th Century  and Modern American Novels
· Students keep a journal in which they note the following

1. significance of the title, colors, allusions and other symbolic references

2. how historical facts are used in the novel

3. lists of adjectives, verbs and nouns with notations as to patterns or motifs

4. evidence as to the use of naturalism, realism, romanticism, impressionism, or another philosophical influence

5. comparisons to other novels, poetry, or short stories

6. literary devices, figurative language
	6(F)discriminate between connotative and denotative meanings and interpret the connotative power of words.
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	Emphasis: The Not-So-Obvious

· Students focus on a secondary character and document references, take notes, and draw conclusions about why the character is included in the text, how the author develops that character by omission, and how the text would change with the character’s omission in the text.  The same can be done with seemingly obscure references, scenes or conversations.

· Images, dreams, relationships, references, hobbies, artwork are often referred to in text but seemingly in passing.  What are their implications in the text?

· Humor, the sophistication of the humor (crass, clown-like, crude, sarcastic, clever, subtle, double entendre)  How is humor used for characterization, mood, tone?

· Juxtaposition:  the pairing of opposites

· Choose one or two words used repeatedly in the novel and document how the meaning of the words change in complexity as the novel progresses.

· 
	7(G)Draw inferences such as conclusions, generalizations, and predictions and support them with text evidence and experience
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Standards Consensus Series:  Teaching Literature in High School. NCTE

Chapter VIII. 4, in S. H. Butcher, Aristotle’s Theory of Poetry and Fine Art, 4th ed. (New York: Dover Publications, Inc., 1951), p.35.

	TEKS
	Activity
	Resources
	Assessment
	TAKS Sample Question

	Introduction  (9th and 10th )

“Students read extensively in multiple genres from world literature such as… novels originally written in English or translated to English from oriental, classical Greek European, African, South American, and North American cultures”

(7)(D)construct images such as graphic organizers based on text descriptions and text structures.

(7)(FG) Identify main ideas and supporting details. Summarize texts.

(7)(B)Draw upon his/her own background to provide connection to texts

(7)(J)Read silently with comprehension for a sustained period of time.
	· Use timeline to discuss possible topics for stories based upon discovery (inventions)and conflict (war).

· Use KWL chart (What you know, What you want to know, What you have learned) about different countries at the same period of history and compare the themes from several novels, or a novel and personal selections from other genres from the same period. 

· Create a chart of literary periods based upon historical events.

· Analyze themes such as conflict, survival, environment, cycles.

· Analyze philosophical thought prevalent in the era of the novel selected and the influence of thought on the structure/plot/theme.
	(Timeline in Appendices)

McDLTest Generator
McDL Language of Literature Links

http://www.mcdougallittell.com/lit/direct/htm
Literature Connections Sourcebook for each novel at each grade level

Encyclopedia
	SAT

Critical Reading: measure the ability to read and think carefully about several different reading passages from 400-800 words long containing a shared issue or theme.

TAKS
The student will demonstrate a basic understanding of culturally diverse texts and demonstrate an understanding of the effects of literary elements and techniques in culturally diverse written texts.
	

	(8)(C)Read American and other world literature, including classic and contemporary works (11th )


	· Compare American literature themes to world events.

· Identify archetypes in American literature common to world literature.
	McDL Language of Literature Links

http://www.mcdougallittell.com/lit/direct/htm
	ACT

Use critical thinking skills to evaluate written material.
	

	(8)(C)Read British and other world literature, including classic and contemporary works (12th )

(6)(D)Research word origins as an aid to understanding meanings, derivations, and spellings as well as influences on the English language.(Anglo-Saxon, Latin, Greek)

(6)(C)Apply meanings of prefixes, roots, and suffixes in order to comprehend.
	· Identify elements in British literature driven by myth and historical events.

· Trace the development of English language by designing a word map.

· Keep a journal of prefixes, suffixes, and roots as a vocabulary builder, adding words as new versions are encountered. 
	McDL Language of Literature Links

http://www.mcdougallittell.com/lit/direct/htm
McDL Unit Resource Book,

Skills Transparencies and Copymasters,

Net Activities

The Mother Tongue: English and How It Got That Way by Bill Bryson

Dictionary

Thesaurus
	SAT

Measure knowledge of the meanings of words, the ability to see a relationship in a pair of words, and the ability to recognize a similar or parallel relationship.
	


	TEKS
	Activity
	Resources
	Assessment
	TAKS Sample Question

	(8)(C)Read British and other world literature, including classic and contemporary works (12th )

 (7)(A)Establish a purpose for reading such as to discover, interpret and enjoy

(7)(E)Analyze text structures such as compare and contrast, cause and effect, and chronological ordering for how they influence understanding.
	· Describe aspects of surrealism in Medieval British literature.Explain how this fresh way of looking at the world enables an author to convey a message.

· Compare themes from world myths by researching the Internet and other sources.

· Compare the attributes of myth and surrealism (ex: work of Gabriel Garcia Marquez)
	The Golden Bough: A Study of Magic and Religion by James George Frazer, Jr.

McDL Language of Literature Links

http://www.mcdougallittell.com/lit/direct/htm
Literature in Performance Video
	SAT

Reading passages may ask to identify cause and effect, the relationships passages have to one another, or to the whole, recognize inferences and implications, follow logic of an argument or recognize inconsistencies of an argument.
	

	(4)(A)Use writing to formulate questions, refine topics, and clarify ideas

(4)(B)use writing to discover, organize, and support what is known and what needs to be learned about a topic

(4)(C)compile information from primary and secondary sources in systematic ways using available technology

(4)(D)represent information in a variety of ways such as graphics, conceptual maps, and learning logs

(4)(E)use writing as a study tool to clarify and remember information

(4)(F)compile written ideas and representations into reports, summaries or other formats and draw conclusions

(4)(F)(12th ) Link related information and ideas from a variety of sources

(4)(G)Compile written ideas and representations into reports, summaries, or other formats and draw conclusions.

(4)(H)use writing as a tool for reflection, exploration, learning, problem solving, and personal growth.
	Keep a dialectic journal

· to formulate questions during the course of the reading

· to identify figurative language

· to summarize

· to compile written ideas

· to organize notes

· to link related information

· as a tool for reflection, as a study tool

· as a graphic organizer

· to draw conclusions

· in infer, predict

Write about literature:

· likes and dislikes

· character study

· setting

· plot and structure

· point of view

· idea or theme

· imagery, metaphor and simile

· symbolism and allegory

· comparison and contrast
	Selected novels

McDL Language of Literature Links

http://www.mcdougallittell.com/lit/direct/htm
McDL Test Generator
McDL Unit Resource Book
McDL LaserLinks videodisc

McDL Audio Library (audio CD and cassette)

McDLWriting Coach technology (CDROM)

McDL Writing Workshop at the end of each Language of Literature Unit


	Criterion referenced test using Test Generator or rubrics from Unit Resource Book.
TASP

300-600 words on an assigned topic.  Students’ writing samples are scored on the basis of how effectively they communicate a whole message to a specified audience for a stated purpose. Scored on the ability to express, organize, and support opinions and ideas, rather than on the position they express.


	


Questions for students  to consider during the reading of a novel:

· Describe each character through the eyes of the other characters.  Find quotes that characterize the protagonist, antagonist, foil, and villain.
· What images and diction in the passages create  mood?
· From what point of view is the story told?  Is the storyteller reliable? (Does he/she look at life realistically or are they trying to fool themselves?)
· Describe why you would you like (or would not like) to have this character as a friend?
· Is this a story of self-knowledge, initiation, overcoming of obstacles, new frontiers, or some other theme?
· Is the author’s attitude towards the plot different than the characters’ attitude?  Find quotes from the text that illustrate this difference.
· What symbols does the author use in the story?
· Is there a motif?
· What would the character say about life at the end of the story?  
· How does reading this story change your view of life?

	TEKS
	Activity
	Resources
	Assessment

	(4)(G)Analyze strategies that writers in different fields use to compose

(4)(F)Compile written ideas and representations into reports, summaries or other formats and draw conclusions (11th)

(5)(B)Respond productively to peer review of his/her own work.

(11)(D)Identify basic conflicts.

(11)(F)Recognize and interpret important symbols.
	· Reader’s Theatre (written script, encoding every facet of the time, place and movement) Students then use text for dramatic interpretation.

· Pantomime (convey story meaning through facial and body language) 

· Reenactment (impromptu recreation of important events)

· Redesign into a different genre, or format.
	Novel selections from McDL

Communications Transparencies

McDL Audio Library (audio CD and cassette)

McDL Performance in Literature videos

Unit Resource Book

Unit Resource Book

Listening and Speaking 

and Viewing and Representing rubrics
	Criterion referenced test using Test Generator or rubrics from Unit Resource Book
TAKS
(10B)The Student expresses and supports responses to various types of texts and expected to use elements of text to defend his/her own responses and interpretations 

TAKS
(12A)Analyze the characteristics of clearly written texts, including the patterns of organization, syntax, and word choice.

	(7)(C)Monitor reading strategies and modify them when understanding breaks sown such as rereading, using resources, and questioning

(10)(A)respond to informational and aesthetic elements in texts such as discussions, journals, oral interpretations, and dramatizations (and enactments)
	Drama Across Curriculum (dramatization of inventions, folklore, discoveries, experiences by stopping in the middle of reading a text and extemporaneously dramatizing the moment with students as participants)
	
	

	(6)(B)Rely on context to determine meanings of words and phrases such as figurative language, idioms, multiple meaning words, and technical vocabulary

(11)(E)Analyze the melodies of literary language, including its use of evocative words and rhythm.
	Oral Interpretation (preparing a formal reading with props, engaging delivery and expertise)
	
	

	(6)(A)Expand vocabulary through wide reading, listening, and discussing

(10)(B)Use elements of text to defend his/her own response and interpretations

(9)(C)Recognize and discuss themes and connections that cross cultures(12th)

(13)(A)Generate relevant, interesting, and researchable questions
	Book Talk (“grand conversations” or lively and natural exchanges about a book, negotiating, defending, proposing, becoming aware of and accepting multiple interpretations)
	
	

	(7)(G)Draw inferences such as conclusions, generalizations, and predictions and support them with text evidence and experience

(10)(D)Evaluate text through critical analysis.

(13)(D)Adapt researched material for presentation to different audiences and for different purposes, and cite sources completely.
	Improvisation (extrapolate from the story to enact an original scene, using prediction, stereotypes, inference)
	
	

	(4)(D)Represent information in a variety of ways such as graphics, conceptual maps and learning logs.

(10)(A)Respond to informational and aesthetic 

elements in texts such as… graphic displays (11th,12th )

(13)©Organize and convert information into different forms such as charts, graphs, and drawings.
	Illustrations (preparing a visual interpretation such as a book jacket, a poster, cartoon, a board game, a web site, a billboard, a book page, etc.)
	
	


	TEKS
	Activity
	Resource
	Assessment

	(13)(E)Draw conclusions from information gathered.

(13)(F)produce research projects and reports in varying forms for audiences (10th, 11th, 12th)

(13)(G)Draw relevant questions from further study from the research findings or conclusions (12th)

(19)(B)Analyze relationships, ideas, and cultures as represented in various media
	Discuss the visual structure of the novel.

· Create a design that accurately incorporates structure, terms, and character attributes (use a web, graphics, or other creative aids) which will serve as a frame for the study guide. Add information pertinent to the story to the design as examples.

· Create a physical map of the story’s setting

· Design a travel package to the various locations in the novel.  Write an introductory letter for the recipient of this travel information (perhaps someone considering moving to the area at a later date) describing the attributes of the area based upon facts in the story.

· Write an autobiography or biography of one of the characters in the story.

· Write a news feature story for the newspaper like PARADE, or a television magazine like TODAY, 20/20, 60 Minutes, or DATELINE.
	Story maps.  

Look at examples of board game graphics.

Use park maps as examples, or other maps that include graphics of special features, travel brochures and area data sheets and brochures provided by the Chamber of Commerce sent out in response to inquiries about the area.
	TAKS
The student will, within a given context, produce an effective composition for a specific purpose and produce a piece of writing that demonstrates a command of the conventions of spelling, capitalization, punctuation, grammar, usage, and sentence structure.

ACT

Avoiding ambiguity, indicating appositives, agreement, antecedents, modifiers, verb formation, case, comparative and superlative, idioms, relationships between clauses, placement of modifiers, shifts in construction.

AP

Students should have experience writing in all forms including journals, poetry, stories plays, personal essays, letters, and biographies to give them insight into a work of literature or to record some insight into human behavior which the work illustrates.

	(13)(E)Draw conclusions from information gathered.

(13)(F)produce research projects and reports in varying forms for audiences (10th, 11th, 12th)

(13)(G)Draw relevant questions from further study from the research findings or conclusions (12th)


	Synthesize information from the novel and produce a written paper on the novel 

which includes a researched topic and defends, supports or negates the

a) scientific concepts 

b) historical references

c) accuracy 

d) conclusions drawn

e) psychological profile of a character

f) social or political situation presented in the novel

(Part of the research for this paper may be from interviewing teachers/professors from other disciplines.)
	School, city or college library

Internet

Encyclopedia 

History, sociology, psychology,  and science texts

Author Profiles in Language of Literature

McDLWriting Coach technology (CDROM)

McDL Writing Workshop at the end of each Language of Literature Unit


	Criterion referenced test using Test Generator or rubrics from Unit Resource Book

AP

Students are expected to justify their interpretations by reference to details and patterns found in the text, to compare their interpretations with those proposed by others (teachers, classmates, and published literary scholars) and to be prepared to modify their interpretations as they learn more and think more.


	TEKS
	Activity
	Resource
	Assessment

	(20)(E) Recognize genres such as nightly news, newsmagazines, and documentaries and identify the unique properties of each

9th Grade

(21)(D)Create media products to include a billboard, cereal box, short editorial, and a three-minute documentary or print ad to engage specific audiences

10th Grade

(21)(D)Create media products to include a five-to-six -minute documentary, print ad, an editorial, a flier, a movie critique, or an illustrated children’s book to engage specific audiences

11th Grade

(21)(D)Create media products to include seven-to ten-minute documentary, ad campaigns, political campaigns, or video adaptations of literary texts to engage specific audiences

12th Grade

(21)(D)Create media products to include a ten to fifteen-minute investigative documentary, ad campaigns, political campaigns, or parodies to engage specific audiences
	Write for listening, speaking, viewing and representing:

· View a few moments of a soap opera segment.  Make notes about the speech patterns, filming strategies, lighting, etc.

· Write a radio or television script from the story that is serialized like a soap opera and have different student groups periodically present episodes to the class as the story is read. (Use irony, satire, allegory, elegy, etc. Allow students to teach these terms as part of the presentation when appropriate)

· Focus writing on the use of puns, analogies, use of figurative language, or some other device.

· Create a Jeopardy segment based upon the facts and details of the story.

· Write a eulogy (or encomium) for a character in the story.

· Write horoscopes for each of the characters in the story.

· Write a series of horoscopes for one of the characters for each episode of the story                                                                                                                                                                                        .M,/N                ?
	Taped radio or television soap opera segment.

McDL LaserLinks videodisc

McDL Audio Library (audio CD and cassette)

McDL Writing Workshop at the end of each Language of Literature Unit

McDL Performance in Literature videos

McDLWriting Coach technology (CDROM)

Encomium- see Greek literature, Olympic Games, (Simonides of Ceos, Pindar) Odes by Donne, Milton, Dryden, Gray, Wordsworth, and Auden.

Newspaper horoscopes
	Criterion referenced test using Test Generator or rubrics from Unit Resource Book
Student designed rubrics using examples from the Appendices or the Unit Resource Book
AP
Students discover meaning in literature by being attentive to language, image, character, action, argument, and the various techniques and strategies authors use to evoke emotional response from readers.

TAKS
The student is expected to write in a voice and a style appropriate to audience and purpose.

TASP
Unity and focus: The clarity with which the student states and maintains a main idea or point of view.


Short Story, Myth, Tall Tale

Here are some quotes about writing short stories from respected authors:
	Crafting the Story
	TEKS

	“As soon as a writer ‘learns to write,’ as soon as he knows what he is going to find, and discovers a way to say what he knew all along, or worse still, a way to say nothing, he is finished.”  
Flannery O’Connor
	8(A) Read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing



	“Stories come from dreams, waking and sleeping,  They come from life, yours and the lives of others. This intuitive grasp of how things are allows the writer to see, compassionately, into the human predicament, the predicament of men and women who find themselves, at particular crossroads in their lives, afflicted by doubts, demoralized by crises, or deluded by false values.  And the writer is responsible for the fate of these characters… [and] has to make what happens to them make sense.  In the chaos of random events, the writer looks for a meaning.” 
Rick DeMarinis The Art and Craft of the Short Story


	8(D)interpret the possible influences of the historical context on a literary work

11(D)describe the development of plot and identify conflicts and how they are addressed and resolved

	“Say everything that has to be said in as few words as possible.” 
Ernest Hemingway
	12(A)analyze characteristics of clear text such as conciseness, correctness and completeness



	The end of the story leaves the reader with an epiphany (inspiration, unspoken moral, theme, advice).
	12(B)evaluate the credibility of information sources and determine the writer’s motives




“…the plot, being an imitation of an action, must imitate one action and that a whole, the structural union of the parts being such that, if any one of them is displaced or removed, the whole will be disjointed and disturbed.  For a thing whose presence or absence make no visible difference, is not an organic part of the whole”  (Aristotle).  
Chapter VIII. 4, in S. H. Butcher, Aristotle’s Theory of Poetry and Fine Art, 4th ed. (New York: Dover Publications, Inc., 1951), p.35.
	TEKS
	Activity
	Resources
	Assessment

	(1)(A) The student writes in a variety of forms using effective word choice, structure, and sentence forms with emphases on organizing logical arguments with clearly related definitions, theses, and evidence; write persuasively; write to report and describe; and write poems and plays.
	Using new vocabulary and literary terms, establish characters, plot, and create an original story and critique using terms correctly. 

· Create rubric for peer evaluation of the stories

· Evaluate using peer review process

· Edit

· Trade stories and write a formal review based upon the TEKS

Compare the author’s style of an assigned story or message to:

· a self-selected author

· another genre.
	Test Generator (McDL)

Students use study guides which include:

· Vocabulary

· Terms

· Study questions

· Historical applications

· Definition of the genre
	Criterion referenced test using McDL Test Generator. Student demonstrates understanding by:

· analyzing text, 

· producing an original written text, 

· presenting an oral interpretation,

· responding to the text, or

· taking a teacher-made test based upon a teacher-generated study guide.
SAT

Analogies:

Measure knowledge of the meanings of words, the ability to see a relationship in a pair of words, and the ability to recognize a similar or parallel relationship.

	(1)(E)Employ precise language to communicate ideas clearly and concisely (12th)

(6)The student uses a variety of strategies to read unfamiliar words and to build vocabulary

(6)(E)Use reference material such as glossary, dictionary, thesaurus, and available technology to determine precise meanings and usage
	Create:

· vocabulary map

· wall chart

· vocabulary journal

· vocabulary deck

· vocabulary picture poster

Discuss nuances of words.

Substitute specific words in a text and discuss how the meaning of the text changes with the new word substitution.
	Dictionary

Thesaurus

The Language of Literature (McDL)Grade 9-12, Unit 1 & 3 “Language Focus”
	

	(7)(D)Construct images such as graphic organizers based on text descriptions and text structures. 

(7)(H)Draw inferences such as conclusions, generalizations, and predictions and support them with text evidence and experience. 

(7)(I)Use study strategies such as skimming and scanning, note taking, outlining, and using study guide questions to better understand texts.
	Create original short story in comic book form using new vocabulary correctly.

Create a satire of a written work.

Keep a dialectic journal while reading the text.  At intervals set by the teacher, students pause in their reading to 

· ask questions inspired by the text

· describe examples of figurative language in the text

· predict or name options for the characters

· make personal connections.

Students create questions based on three different levels:

· Level One: The answer to this question must be found in the text but it may include inference.

· Level Two: The answer to this question must be discovered by interpreting, inferring, or analyzing text.

· Level Three: This question is based on a generalization. (e.g., Silence is golden.  “Is silence always best?”
	The Language of Literature (McDL)

Grade 9, Unit 1

“The Power of Storytelling”

Grade 10, Unit 3, Part 1: Plot

Grade 11, Unit 1, Part 1: Time Line

Grade 12, Unit 1, Part 2: Author Study
	TAKS

(4)  The student will generate a written composition that develops/supports/elaborates the central idea stated in a given topic.

ACT Test Objectives

Analyze the relationship among ideas in written material.

Critical Reading:

SAT

Measure the ability to read and think carefully about several different reading passages from 400-800 words long containing a shared issue or theme.


	TEKS
	Activity
	Resources
	Assessment

	(8)(A)Read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing.


	· Create a commercial (TV or radio) to advertise the publication or to denounce the message of this work.

· Create a book jacket, poster, collage, or sculpture using symbolism or imagery to denote themes or generalizations from the text.

· Use this author’s style, form, syntax, diction, or structure and create original material.

· Propose a logical argument (oral or written) and details to justify the argument.  Identify the argument by type.  Modify the argument by using a different appeal or vary the argument.
	The Language of Literature (McDL)

Grade 9, Unit 5, Part 1

“Writing Workshop: short story”

	TAKS
Write in a variety of forms with an emphasis on persuasive forms, (such as logical argument and expression of opinion)  personal forms, such as response to literature, reflective essay, (and autobiographical narrative, and literary forms, such as poems, plays, and stories)

	(9)(A)Recognize distinctive and shared characteristics of cultures through reading

(11)Analyze literary elements for their contributions to meaning in literary texts.

(11)(A)Recognize the theme within a text.

(11)(B)Analyze the relevance of setting and time frame to text’s meaning

(11)(C)Discribe the development of plot and idntify

(11)(E)Connect literature to historical contexts, current events and his/her own experiences(10th and 11th).


	· Make a list of the elements of a short story.  Use a comic strip sequence to identify those elements.

· Be a movie producer and turn your favorite story into a movie.

· Consider the historical context of the movie.   Make adaptations to the story or setting based upon historical events.

· Make adaptations to an existing story using identifiable 

· Create a Dramatization of an event for the class.

· Create a Characterization by describing costumes, job descriptions, and belongings of a character that illustrate his/her character.

· Create your own short story (comic book, tall tale, myth, biographical)  Include all story elements, characterization or archetypes, cultural implications, timeless themes
	Video:  Literature in Performance (McDL)

“Comparing Literature of the World” selections

Grade 9,10,11, or 12
	AP Test Objective

Students should have knowledge of literary history and the times in which some texts were written so that they can see a historical work in its original context as well as in the context of human experience today.



	(12)(B) Evaluate the credibility of information sources and determine writer’s motives.

(C)Analyze text to evaluate the logical argument and to determine the mode of reasoning used such as induction and deduction.

(13)(B)Locate appropriate print and non-print information using texts and technical resources, periodicals and book indices, including databases and the internet.
	· Compare the art of communicating  verbally and the art of producing written messages

· Determine the characteristics of a valid critique.

· Create an original work by applying effective critique characteristics from a model

· Create an illogical argument for the same critique.

Since a short story, myth, or tall tale is usually streamlined, discuss the details that the plot and characterization focus upon.  Discuss the implications.
	Writing Coach  technology software (McDL),

Grade 9, Unit 3, Part 1

“Persuasive Speech”, and

Communication Handbook
	SAT Test Objectives

Reading questions may ask to identify cause and effect, the relationships the passages have to one another, or to the whole, recognize inferences and implications, follow logic of an argument or recognize inconsistencies of an argument.



   Short Story, Tall Tale, Myth, and Drama

Activity:  By altering and analyzing integral parts of text, students learn how authors develop plot, style, characterization, and mood.  Using the resources listed, choose one of the options below to analyze a specific story and report orally or as a group.  Or, use two or more selections to compare.
	CHARACTER
	DICTION
	SITUATION
	ENVIRONMENT
	INFLUENCES

	Omit character
	Include/omit slang or dialect
	Alter situation
	Vary environment
	Modify conflict

	Change protagonist into antagonist
	Rewrite as a children’s story
	Exchange cultures
	Alter historical context
	Shift influences from one character to another

	Extension activities

and level three questions for discussion and 

writing topics.
	Read movie and book critiques in newspapers, Rolling Stones on-line, Siskel and Ebert, USA Today, or  magazines and write a critique (not a summary).
	Is the theme universal – applied to any culture, person? Are the characters flat or round? Is the story entertaining?
	Does the situation create the character?  If so, will the character, whether good or bad, remain the same in a totally different situation/environment?
	Are people born the way they are, or do they choose to be the way they are?  Use examples from various sources and logical arguments to illustrate.


Resources for the activity above from McDougal Littell’s The Language of Literature:
Grade 9, Unit 5, Part 2: Illusion and Reality - Point of View



Literature in Performance video of “The Open Window”



Comparing Literature:  Assessment practice



Art:  “Voice I”



Writing Workshop: “Cause and Effect Essay”




Revising: Using transitional words and phrases




Editing:
  Clauses as Fragments


Grade 10, Unit 1, Part 1: The Price of Progress



Literature in Performance video of “Harrison Bergeron”



Author Study of Ray Bradbury



Writing Workshop: Opinion Statement




Revising skill: refining topic sentences




Editing skill: Pronoun-Antecedent agreement

Alternative Assessment Rubric

(Portfolio, Presentations, Film Production, Oral Interpretation, Graphic Design, etc.)
	CRITERIA
	TEKS  Correlations
	Standardized Test Objectives
	1
	2
	3
	Exemplary

4

	Characters
	(9)Recognize distinctive and shared characteristics of cultures

(10)Analyze characters and identify time and point of view.


	SAT Test Objectives

Reading questions may ask to identify cause and effect, the relationships the passages have to one another, or to the whole, recognize inferences and implications, follow logic of an argument or recognize inconsistencies of an argument.

ACT Test Objectives

Analyze the relationship among ideas in written material.

AP Test Objective

/students should have knowledge of literary history and the times in which some texts were written so that they can see a historical work in its original context as well as in the context of human experience today.

TAKS Exam

Analyze text structures and how they influence understanding. Compare information in more than one text and use inferential thinking.
	
	
	
	

	Plot
	(7)Analyze text structures such as compare and contrast, cause and effect, and chronological ordering.
	
	
	
	
	

	Setting
	(10)Analyze the relevance of setting and time frame to text’s meaning.
	
	
	
	
	

	Point of view
	(9)Recognize distinctive and shared characteristics of cultures through reading

(10)Analyze characters and identify time and point of view.
	
	
	
	
	

	Apparent theme
	(7)Identify main ideas and their supporting details

(7)Summarize texts

(10)Recognize the theme (general observation about life or human nature) within a text.
	
	
	
	
	

	Inconsistencies

· In character

· In plot

· In logic
	(10)Analyze the development of plot in narrative text.

(12)Analyze characteristics of text, including its structure, word choices, and intended audience.

(12)Analyze text to evaluate the logical argument and to determine the mode of reasoning used such as induction and deduction
	
	
	
	
	

	Example demonstrates understanding of literary elements
	(6)Vocabulary: rely on context to determine meanings of words and phrases such as figurative language, idioms, multiple meaning words, and technical vocabulary

(11)Literary Concepts: Analyze literary elements for their contributions to meaning in literary texts
	
	
	
	
	

	Entertaining?
	(7)Draw upon his/her own background to provide connection to texts.

(7)Construct images such as graphic organizers based on text descriptions and text structures.
	
	
	
	
	

	Marketable?

Appropriate for the school library? 

Would you  recommend this to a friend?
	(7)Read silently with comprehension for a sustained period of time.

(7)Establish purpose for reading such as to discover, interpret and enjoy.

(8)Read to be entertained, to appreciate a writer’s craft, to be informed, to take action, and to discover models to use in his/her own writing.
	
	
	
	
	


Work with students to create criteria for each scoring standard.

Students should be able to explain the differences between and recognize a score of “1,”  “2,”  “3,”  and  “4.”

	Knowledge


	Comprehension
	Application
	Analysis
	Synthesis
	Evaluation

	Define terms
	Journal,

Discussion,

Character motives, Conflict/resolution
	Apply literary terms
	Create story board
	Create new comic book
	Critique peers’ short stories

	timeline
	
	Historical context
	Compare imagery (or mood) in two selections using textual evidence
	What if…

Take story to another time period or place
	How does this change the outcome?

How does this change the character?

How would this change the story?

	Jive, slang, syntax, or dialect
	
	Apply rubric
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Pre-AP & AP English

Scope and Sequence

Grades 6-12

(I=Introduce, D=Develop, M=Master, R=Reinforce)

	TEKS Knowledge and Skill Statements

	Middle School Writing TEKS
	Pre/APEXTENSION
	High School Writing TEKS
	AP EXTENSION

	(15) PURPOSES. The student writes for a variety of audiences and purposes and in a variety of forms.
	Student writes a coherent Pre/AP specific essay under timed conditions.
	(1) PURPOSES. The student writes in a variety of forms, including business, personal, literary and persuasive texts, for various audiences and purposes.
	Student writes a concise AP specific essay under timed conditions.

	(16) PENMANSHIP/CAPITALIZATION/

PUNCTUATION/SPELLING

The student composes original text, applying the conventions of written language such as capitalization, punctuation, penmanship, and spelling to communicate clearly.
	
	
	

	(17) GRAMMAR/USAGE The student applies standard grammar and usage to communicate clearly and effectively in writing.
	Develops increasingly sophisticated sentence structure.
	(3) GRAMMAR, USAGE, CONVENTIONS, SPELLING. The student relies increasingly on the conventions and mechanics of written English, including the usage and grammar, to write clearly and effectively.
	Demonstrates increasingly sophisticated sentence structure.

	(18) WRITING PROCESS. The student selects and uses writing processes for self-initiated and assigned writing.
	Student practices condensing the writing process.
	(2) WRITING PROCESSES. The student uses recursive writing processes when appropriate.
	Student condenses the writing process to produce AP specific essay under timed conditions.

	(20) INQUIRY/RESEARCH. The student uses writing as a tool for learning and research.
	
	(4) INQUIRY, RESEARCH. The student uses writing as a tool for learning.
	

	(21) CONNECTIONS. The student interacts with writers inside and outside the classroom in ways that reflect the practical uses of writing.
	
	
	

	(19) EVALUATION. The student evaluates his/her own writing and the writings of others.
	Student evaluates own writing or writing of others using modified AP rubrics.
	(5) EVALUATION. The student evaluates his/her own writing and the writing of others.
	Student evaluates own writing or writing of others using AP rubrics.

	
	Students develop techniques of style analysis prose, novels, plays, and poetry
	12th grade

(6) ANALYSIS
	Students demonstrate techniques of style analysis of prose and poetry. 


	MS
	HS
	TAKS
	PreAP/AP Strategy or Skill:

5 COMPOSITION
	Grade

	TEKS 6-8
	TEKS 9-12
	Obj.
	
	6
	7
	8
	9
	10
	11
	12

	Student Expectations:
	Student Expectations:
	
	
	
	
	
	
	
	
	

	W15(A)  write to express, discover, record, develop, reflect on ideas, and to problem solve (4-8)

(B)  write to influence such as to persuade, argue, and request (4-8)

(C)  write to inform such as to explain, describe, report, and narrate (4-8)

(D)  write to entertain such as to compose humorous poems or short stories (4-8)

(E)  select and use voice and style appropriate to audience and purpose (6-8)

(F)  choose the appropriate form for his/her own purpose for writing, including journals, letters, editorials, reviews, poems, presentations, narratives, reports, and instructions  (6)

(G)  use literary devices effectively such as suspense, dialogue, and figurative language (5-8)

(H)  produce cohesive and coherent written texts by organizing ideas, using effective transitions, and choosing precise wording (6-8)

W16(A)  write legibly by selecting cursive or manuscript as appropriate (4-8)

(B)  capitalize and punctuate correctly to clarify and enhance meaning such as capitalizing titles, using hyphens, semicolons, colons, possessives, and sentence punctuation  (6-8)

(C)  write with accurate spelling of syllable constructions, including closed, open, consonant before –le, and syllable boundary patterns (3-6)

(D)  write with accurate spelling of roots such as drink, speak, read, or happy, inflections such as those that change tense or number, suffixes such as –able or –less, and prefixes such as re- or un- (4-6)

(E)  use resources to find correct spellings (4-8)

(F)  spell accurately in final drafts (4-8)

(G)  understand the influence of other languages and cultures on the spelling of English words (6-8)
	W2(A)  use prewriting strategies to generate ideas, develop voice, and plan; (9-12)

(B)   develop drafts, alone and collaboratively, by organizing and reorganizing content and by refining style to suit occasion, audience  and purpose (9-12)

(C)  proofread writing for appropriateness of organization, content, style and conventions (9-11)

(C)use vocabulary, organization, and rhetorical devices appropriate to audience and purpose(12)

(D)use varied sentence structure to express meanings and achieve desired effect.(12)

(D)  refine selected pieces frequently to publish for general and specific audiences; and(9-12)

(E)revise drafts by rethinking content organization and style to better accomplish the task(12)

(E)  use technology for aspects of creating, revising, editing, and publishing(9-12)

(F)use effective sequences and transitions to achieve coherence and meaning(12)

W3(A) produce legible work that shows accurate spelling and correct use of the conventions of punctuation and capitalization such as italics and ellipses.

(B) demonstrate control over grammatical elements such as subject-verb agreement, pronoun-antecedent agreement, verb forms, and parallelism.

(C)  compose increasingly more involved sentences that contain gerunds, participles, and infinitives in their various functions

(D) produce error-free writing in the final draft; and

(E) use a manual of style such as MLA, APA, and the CMS*(12)

W4(A)  use writing to formulate questions, refine topics, and clarify ideas(9-12)

(B) use writing to discover,, organize, and support what is known and what needs to be learned about a topic (9-11) 

(B) use writing to discover,  record, review, and learn(12)

(C) use writing to discover, organize, and support what is known and what needs to be learned about a topic(12)

(D) compile information from primary and secondary sources in systematic ways using available technology (9-12)

(E) represent information (9-11)organize notes from multiple sources in useful and informing ways such as graphics, conceptual maps, and learning logs(12)

(F)  link related information and ideas from a variety of sources(12)

(G)  compile written ideas and representations into reports, summaries, or other formats and draw conclusions(12)

(G)analyze strategies that writers in different fields use to compose(9-11)

(H)  use writing as a tool for reflection, exploration, learning, problem solving, and personal growth(12)
	
	· Write to satisfy a given purpose

--description 
	D
	D
	M
	R
	R
	R
	R

	
	
	
	--narration
	D
	D
	M
	R
	R
	R
	R

	
	
	
	--exposition
	D
	D
	D
	M
	R
	R
	R

	
	
	
	--persuasion
	D
	D
	D
	M
	R
	R
	R

	
	
	
	--argumentation
	
	I
	D
	D
	M
	R
	R

	
	
	
	· Identify and utilize

 --narration
	D


	D
	M
	R
	R
	R
	R

	
	
	
	 --comparison/contrast
	I
	D
	M
	R
	R
	R
	R

	
	
	
	 --description
	D
	D
	M
	R
	R
	R
	R

	
	
	
	 --logic
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Follow an efficient  writing process, including pre-writing, drafting, revision, and proofing
	D
	M
	R
	R
	R
	R
	R

	
	
	
	· Identify and utilize effective structure/organization, 

--thesis statement

--topic sentence

--concrete detail/commentary

--concluding sentence

--transition
	I
	D
	D
	D
	M
	R
	R

	
	
	
	
	D
	D
	M
	R
	R
	R
	R

	
	
	
	
	D
	D
	M
	R
	R
	R
	R

	
	
	
	
	I
	D
	D
	D
	M
	R
	R

	
	
	
	
	
	I
	D
	D
	M
	R
	R

	
	
	
	· Develop writer’s voice
	I
	 D
	D
	D
	D
	D
	D

	
	
	
	· Evaluate own writing with rubric
	I
	D
	D
	D
	M
	R
	R


	MS 
	HS 
	TAKS
	PreAP/AP Strategy or Skill:

Composition Techniques
	Grade

	TEKS 6th–8th
Student Expectations:
	TEKS 9th–12th 

Student Expectations:
	Obj.
	
	6
	7
	8
	9
	10
	11
	12

	W17(A)  use regular and irregular plurals correctly (4-6)

(B)  write in complete sentences, varying the types such as compound and complex, and use of appropriately punctuated dependent clauses (6)

(C)  use conjunctions to connect ideas meaningfully (4-8)

(D)  use adjectives (comparative and superlative forms) and adverbs appropriately to make writing vivid or precise (4-8)

(E)  use prepositional phrases to elaborate written ideas (4-8)

(F) employ standard English usage in writing for audiences, including subject-verb agreement, pronoun referents, and parts of speech(4-8)

(G)  use verb tenses appropriately and consistently such as present, past, future, perfect, and progressive (6-8)

(H)  write with increasing accuracy when using apostrophes in contractions such as doesn’t and possessives such as Maria’s (4-8)

(I)  write with increasing accuracy when using pronoun case such as “He and they joined him.”  (6-8)

W18(A)  generate ideas and plans for writing by using prewriting strategies such as brainstorming, graphic organizers, notes, and logs (4-8)

(B)  develop drafts by categorizing ideas, organizing them into paragraphs, and blending paragraphs within larger units of text.  (4-8)

(C)  revise selected drafts by adding, elaborating, deleting, combining, and rearranging text (4-6)

(D)  revise drafts for coherence, progression, and logical support of ideas (4-8)

(E)  edit drafts for specific purposes such as to ensure standard usage, varied sentence structure, and appropriate word choice (4-8)

(F)  use available technology to support aspects of creating, revising, editing, and publishing texts(4-8)

(G)  refine selected pieces frequently to “publish” for general and specific audiences (4-8)

(H)  proofread his/her own writing and that of others (4-8)

(I)  select and use reference materials and resources as needed for writing, revising, and editing final drafts (4-8)
	W5 (A)  evaluate writing for both mechanics and content (9-11)

(A)  evaluate how well writing achieves its purpose and engage in conversations with peers and the teacher about aspects of his/her own writing and the writings of others(12).

(B).respond productively to peer review of his/her own work (9-11)

(B) analyze and discuss published pieces as writing models and apply criteria developed by self and others to evaluate writing(12)

(C)  accumulate and review his/her own written work to determine its strengths and weaknesses and to suit his/her own goals as a writer(12).
	
	· Write and revise compositions in response to interpretive exercises to explicate given literary selections
	
	
	
	I
	D
	D
	M

	
	
	
	· Support main ideas with quotes and paraphrases from a piece of writing
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Use documentation of information when appropriate
	I
	D
	  D
	D
	D
	M
	R

	
	
	
	· Use appropriate literary criticism resources for research
	
	
	
	I
	D
	D
	M

	
	
	
	· Write literary criticisms using both primary and secondary sources 
	
	
	
	I
	D
	D
	M

	
	
	
	· Create ideas for writing that go beyond the obvious
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Increase clarity through sentence combining, selection of strong verbs, and elimination of unnecessary words
	D
	D
	D
	D
	M
	R
	R

	
	
	
	· Increase coherence and unity
	D
	D
	D
	D
	D
	M
	R

	
	
	
	· Increase sentence variety using schemes

--parallelism
	
	
	I
	D
	D
	M
	R

	
	
	
	--periodic/loose sentence
	
	
	
	I
	D
	M
	R

	
	
	
	--apposition
	
	I
	D
	D
	D
	M
	R

	
	
	
	--asyndeton/polysyndeton
	
	
	
	
	I
	D
	M

	
	
	
	--anastrophe
	
	
	
	
	
	I
	D

	
	
	
	--antithesis
	
	
	
	
	
	I
	D

	
	
	
	--antimetabole
	
	
	
	
	
	I
	D

	
	
	
	--ellipsis
	
	
	
	
	I
	D
	M

	
	
	
	--alliteration
	
	I
	D
	M
	R
	R
	R

	
	
	
	--anaphora
	
	
	
	
	
	I
	D

	
	
	
	--parenthesis
	
	
	
	I
	D
	M
	R

	
	
	
	--chiasmus
	
	
	
	
	
	I
	D


	REVISION (content)
	
	
	
	
	
	
	

	W19(A)  apply criteria to evaluate writing (4-8)

(B)  respond in constructive ways to others’ writings (4-8)

(C)  evaluate how well his/her own writing achieves its purposes (4-8)

(D)  analyze published examples as models for writing (4-8)

(E)  review a collection of written works to determine its strengths and weaknesses and to set goals as a writer (4-8)

W20(A)  frame questions to direct research (4-8)

(B)  organize prior knowledge about a topic in a variety of ways such as by producing a graphic organizer (4-6)

(C)  take notes from relevant and authoritative sources such as guest speakers, periodicals, and on-line searches (4-6)

(D)  summarize and organize ideas gained from multiple sources in useful ways such as outlines, conceptual maps, learning logs, and timelines (4-8)

(E)  present information in various forms using available technology (4-8)

(F)  evaluate his/her own research and raise new questions for further investigation (4-8)

(G)  follow accepted formats for writing research, including documenting sources (6-8)

W21(A)  collaborate with other writers to compose, organize, and revise various types of texts, including letters, news, records, and forms (4-8)

(B)  correspond with peers or others via e-mail, or conventional mail (4-8)
	W5(A)   evaluate writing for both mechanics and content

(B)  respond productively to peer review of his/her own work.


	
	(10) Analyze the quality of support given for each idea in own and others’ work
	D
	D
	D
	D
	D
	M
	R

	
	
	
	· Analyze quality of the writer’s own voice
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Analyze own writing in terms of organization, structure, tone, syntax, and diction
	I
	D
	D
	D
	D
	D
	D

	
	
	
	· Use creative writing assignments to enhance word choice and overall writing skills
	I
	D
	M
	R
	R
	R
	R

	
	
	
	· Evaluate others’ writing with PreAP/AP rubric
	
	I
	D
	D
	M
	R
	R

	
	
	
	· Identify the purpose of a writing (description, narration, exposition, persuasion)
	D
	M
	R
	R
	R
	R
	R

	
	
	
	· Analyze others’ writing in terms of organization, structure, tone, diction, syntax
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Evaluate a writing for its effectiveness
	D
	D
	D
	D
	D
	M
	R

	
	
	
	· Describe the effect of word choice in a work (diction)
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Compare and contrast two given works on their use of style
	
	I
	D
	D
	D
	M
	R*

	
	
	
	· Write an analysis of an author’s style
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Identify and explain the effect of parts of speech, sentence parts, and sentence types on syntax and meaning
	D
	D
	D
	D
	M
	R
	R


	MS
	HS
	TAKS
	PreAP/AP Strategy or Skill:
	Grade

	Student Expectations:
	Student Expectations:
	Obj.
	
	6
	7
	8
	9
	10
	11
	12

	R10(A)  use his/her own knowledge and experience to comprehend (4-8)

(B)  establish and adjust purposes for reading such as reading to find out, to understand, to interpret, to enjoy, and to solve problems (4-8)

(C)  monitor his/her own comprehension and make modifications when understanding breaks down such as by rereading a portion aloud, using reference aids, searching for clues, and asking questions (4-8)

(D)  describe mental images that text descriptions evoke (4-8)

(E)  use the text’s structure or progression of ideas such as cause and effect or chronology to locate and recall information (4-8)

(F)  determine a text’s main (or major ideas) and how those ideas are supported with details (4-8)
(G)  paraphrase and summarize text to recall, inform, or organize ideas (4-8)

(H) draw inferences such as conclusions or generalizations and support them with text evidence and experience (4-8)
(I)  find similarities and differences across texts such as in treatment, scope, or organization (4-8)

(J) distinguish fact and opinion in various texts (4-8)

(K)  answer different types and levels of questions such as open-ended, literal, and interpretative as well as test-like questions such as multiple-choice, true-false, and short answer (4-8)

(L)  represent text information in different ways such as in outline, timeline, or graphic organizer (4-8)

(M)  use study strategies to learn and recall important ideas from texts such as preview, question, reread, and record (6-8)


	W4 (A)  use writing to formulate questions, refine topics, and clarify ideas

(B)  use writing to discover, organize, and support what is known and what needs to be learned about a topic

(C)  compile information from primary and secondary sources in systematic ways using available technology

(D)  represent information in a variety of ways such as graphics, conceptual maps, and learning logs

(E)  use writing as a study tool to clarify and remember information

(F)  compile written ideas and representations into reports, summaries or other formats and draw conclusions 

(G)  analyze strategies that writers in different fields use to compose


	
	· Understand the rules of usage and mechanics and their importance to meaning
	I
	D
	D
	M
	R
	R
	R

	
	
	
	· Interpret and evaluate fiction and non-fiction writings according to their use of literary genre and conventions

--epic
	
	
	I
	D
	D
	M
	R

	
	
	
	--social criticism
	I
	D
	D
	D
	M
	R
	R

	
	
	
	--satire
	
	
	I
	D
	D
	M
	R

	
	
	
	--drama
	I
	D
	D
	D
	M
	R
	R

	
	
	
	--essay
	I
	D
	D
	D
	D
	M
	R

	
	
	
	--novel
	I
	D
	D
	D
	D
	M
	R

	
	
	
	--Gothic (horror)
	
	I
	D
	D
	D
	M
	R

	
	
	
	--science fiction
	I
	D
	D
	D
	D
	M
	R

	
	
	
	--dystopia
	
	
	
	I
	D
	M
	R

	
	
	
	--heroic (romantic, tragic, comic, epic)
	
	
	I
	D
	D
	M
	R

	
	
	
	--rite of passage (bildungsroman)
	
	
	I
	D
	D
	M
	R

	
	
	
	--picaresque
	
	
	
	I
	D
	M
	R

	
	
	
	--narration, description, drama
	D
	D
	M
	R
	R
	R
	R

	
	
	
	· Identify and define literary elements and purpose including point of view, setting, character, theme, conflict
	D
	D
	M
	R
	R
	R
	R

	
	
	
	· Identify and analyze diction, syntax, imagery, organization, and rhetorical shifts
	I
	D
	D
	D
	D
	M
	R


	MS

TEKS 6-8
	HS

TEKS 9-12
	TAKS
	PreAP/AP Strategy or Skill:
	Grade

	Student Expectations:
	Student Expectations:
	Obj.
	
	6
	7
	8
	9
	10
	11
	12

	10(A)  use his/her own knowledge and experience to comprehend (4-8)

(B)  establish and adjust purposes for reading such as reading to find out, to understand, to interpret, to enjoy, and to solve problems (4-8)

(C)  monitor his/her own comprehension and make modifications when understanding breaks down such as by rereading a portion aloud, using reference aids, searching for clues, and asking questions (4-8)

(D)  describe mental images that text descriptions evoke (4-8)

(E)  use the text’s structure or progression of ideas such as cause and effect or chronology to locate and recall information (4-8)

(F)  determine a text’s main (or major ideas) and how those ideas are supported with details (4-8)

(G)  paraphrase and summarize text to recall, inform, or organize ideas (4-8)

(H) draw inferences such as conclusions or generalizations and support them with text evidence and experience (4-8)

(I)  find similarities and differences across texts such as in treatment, scope, or organization (4-8)

(J) distinguish fact and opinion in various texts (4-8)

(K)  answer different types and levels of questions such as open-ended, literal, and interpretative as well as test-like questions such as multiple-choice, true-false, and short answer (4-8)

(L)  represent text information in different ways such as in outline, timeline, or graphic organizer (4-8)

(M)  use study strategies to learn and recall important ideas from texts such as preview, question, reread, and record (6-8)
	
	
	· Identify the characteristics of realism, romanticism, naturalism, transcendentalism, existentialism, absurdism, metaphysical, nTAKSlassicism
	
	
	
	I
	D
	M
	R

	
	
	
	· Identify archetypes or motifs 
	
	I
	D
	D
	M
	R
	R

	
	
	
	· Evaluate a piece of writing according to use of character, plot, setting, symbol, motif, or archetype as these advance the theme
	
	I
	D
	D
	M
	R
	R

	
	
	
	· Identify and analyze sophisticated literary terms including motif*, foil*, pathos*, epiphany*, stream of consciousness**, flashback**, catharsis*
	
	I*
	I**
	D
	D
	M
	R

	
	
	
	· Analyze prose and poetry to determine author’s use of literary techniques, historical or sociological implications as they combine to produce an effect on the reader
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Recognize symbols and images in prose and poetry; interpret; relate to the meaning of the work
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Interpret and analyze literature orally, using textual evidence for the point asserted
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Interpret and analyze literature in essay form, applying textual evidence to the point asserted
	
	I
	D
	D
	D
	M
	R

	
	
	
	Trace the development of a theme, symbol, character or archetype in a literary work
	
	I
	D
	D
	D
	M
	R


	MS

TEKS 6-8
	HS

TEKS 9-12
	TAKS
	PreAP/AP Strategy or Skill:

POETRY
	Grade

	Student Expectations:
	Student Expectations:
	Obj.
	
	6
	7
	8
	9
	10
	11
	12

	
	
	
	· Personification--------------------------------------------

· Simile-------------------------------------------------------

· Metaphor---------------------------------------------------

· Alliteration-------------------------------------------------

· Onomatopoeia -------------------------------------------

· Enjambment-----------------------------------------------

· End-stopped----------------------------------------------

· Paradox-----------------------------------------------------

· Oxymoron--------------------------------------------------

· Rhythm patterns------------------------------------------

· Rhyme (near, slant, perfect, end, internal, feminine, masculine, triple), --------------------------

· Stanza types (couplet, triplet, quatrain, ----------cinquain, sestet, septet, octave)
	D

D

I

I

I

I

I


	D

M

D

D


	D

R

M

I

D


	M

R

M

I

I

I
	R

R

M

I

D
	R

R

D
	R

	
	
	
	· Define and identify poetic techniques:  assonance, consonance,  extended metaphor, apostrophe/personification, synecdoche, metonymy, litotes, enjambment, end-stopped,

· caesura, chiasmus, stanza forms

 (sonnet, ode, villanelle, dramatic monologue, terza rima, couplet, heroic couplet, ballad), 

· rhythm (meter)

· rhythm (scansion), stanza names 
	
	
	
	I


	D

I

I
	D

D

D
	M

M

M

	
	
	
	· Teach TP-CASTT method of poetry analysis
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Analyze poetry for sound devices and how they further the meaning of the poem
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Scan a poem for rhythm, rhyme scheme, and meter
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Explicate poetry in discussion and in essays
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Evaluate poetic explication
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Analyze poetry to determine author’s use of literary techniques
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Compare and contrast two poems for tone, point of view, meaning, diction,

· Imagery
	
	I
	D
	D
	D
	D
	M

	
	
	
	· Recite memorized lines of poetry with good oral reading skills
	I
	D
	D
	D
	D
	M
	R


	PreAP/AP Strategy or Skill:
POINT OF VIEW/TONE

	
	11
	
	· Identify points of view and discuss purpose
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Identify shifts in point of view and purpose
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Write on a piece of literature discussing point of view
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Write own piece demonstrating point of view
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Identify tone in oral speech, prose, poetry
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Identify shifts in tone and cause
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Manipulate tone of a piece of writing by changing diction and syntax
	
	
	I
	D
	D
	M
	R

	
	
	
	· Write on a piece of literature discussing tone
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Write own piece demonstrating tone
	
	I
	D
	D
	D
	M
	R

	PreAP/AP Strategy or Skill:
READING/ARGUMENTATION/VOCABULARY, continued

	
	
	
	· Analyze reading comprehension questions to determine the best methods of solving them
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Determine and practice answering types of objective reading passage questions including tone (attitude), meaning (theme), literary device, meaning in context, reference, and other types of objective questions
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Identify types of evidence in an argument including personal experience, facts, anecdotes, examples, statistics
	
	I
	D
	D
	M
	R
	R

	
	
	
	· Analyze how writers appeal to specific audiences in non-fiction: logical appeals, emotional appeals, rhetorical schemes
	
	I
	D
	D
	M
	R
	R

	
	
	
	· Identify and explain fallacies
	
	I
	D
	D
	M
	R
	R

	
	
	
	· Analyze prose and poetry passages and make inferences regarding characters, actions, setting and point of view
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Determine the meaning of key words in context in both prose and poetry
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Use vocabulary in context from literary readings.
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Solve analogies
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Study and master the usage of similar words and word forms (lie/lay, etc.)
	I
	D
	D
	D
	D
	M
	R


	PreAP/AP Strategy or Skill:
TIMED WRITINGS

	
	
	
	· Utilize a time management strategy for writing
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Analyze essay prompts to determine parameters and strategy for response
	
	I
	D
	D
	D
	M
	R

	
	
	
	· Provide evidence to support assertions about writing passages
	I
	D
	D
	D
	D
	M
	R

	
	
	
	· Write timed essays on poetry, non-fiction, short stories, drama, and novels
	I
	D
	D
	D
	D
	M
	R


	Middle School TEKS
	PreAP Extension
	High School TEKS
	AP Extension

	(6)The student uses a variety of word recognition strategies.


	Recognize the effect of vocabulary on meaning
	(6) The student uses a variety of strategies to read unfamiliar words and to build vocabulary.
	The student recognizes the effects of language in culturally diverse written texts.

	(7)The student reads with fluency and understanding in texts at appropriate difficulty levels.
	Read aloud.
	
	

	(8)Student reads widely for different purposes in varied sources.
	Summer reading list.
	
	Summer reading list.

	(10)Student comprehends selections using a variety of strategies.
	Multiple AP strategies.
	(7) Student comprehends selections using a variety of strategies.


	Multiple AP strategies.

	(11)Student expresses and supports responses to various types of texts.
	Evaluate/write critical analysis of text.
	(10)Student reads, expresses, and supports responses to various types of texts.
	Apply various AP strategies to read, write and support appropriate AP texts.

	(14)Student reads to increase knowledge of his/her own culture, the culture of others, and the common elements across cultures.
	
	(9) Student reads widely, including world literature, to increase knowledge of his/her own culture, the culture of others, and the common elements across cultures.
	

	(13)Student inquires and conducts research using a variety of sources.
	Using a variety of relevant literary sources.
	(13)Student reads in order to research self-selected and assigned topics.
	Using a variety of relevant literary sources.

	(12)Student analyzes the characteristics of various types of texts (genres)
	
	(11)Student analyses literary elements for their contributions to meaning in literary texts.
	


	TEKS Viewing and Representing

Middle School
	PreAP Extension
	TEKS Viewing and Representing

High School
	AP Extension

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


	TEKS Listening and Speaking
	PreAP Extension
	TEKS Listening and Speaking
	AP Extension

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Reading List for Language Arts/Literature

6th – 12th Grade
	
	Regular
	Pre-AP/AP/G/T
	Dual Enrollment (Literary Genres)
	Dual Enrollment (Humanities)

	6th Grade
	*Cisneros, The House on

                  Mango Street
Lewis, The Lion, the Witch,

           and the Wardrobe
Juster, The Phantom

            Tollbooth
	Allusion:

· *Genesis/Old Testament, The Bible
· Hamilton, Mythology
Gibson, The Miracle Worker
Hinton, Shane
	
	

	7th Grade
	Allusion:

· *Genesis/Old Testament, The Bible
· Hamilton, Mythology
Gibson, The Miracle Worker
Hinton, Shane
	Allusion:

· Aesop’s Fables

· Grimm’s Fairy Tales

· *New Testament parables, The Bible
Orwell, Animal Farm
Steinbeck, The Pearl
Christie, Ten Little Indians
Diary of Anne Frank
	
	

	8th Grade
	Allusion:

· Aesop’s Fables

· Grimm’s Fairy Tales

· *New Testament parables, The Bible
Orwell, Animal Farm
Steinbeck, The Pearl
Christie, Ten Little Indians
Diary of Anne Frank
	*Homer, The Iliad & The  Odyssey
Anaya, Bless Me, Ultima
Lee, To Kill a Mockingbird
Golding, Lord of the Flies
Knowles, A Separate Peace
*Orwell, 1984
Shakespearean tragedy
	
	

	9th Grade
	*Homer, The Iliad & The

Odyssey
Anaya, Bless Me, Ultima
Lee, To Kill a Mockingbird
Golding, Lord of the Flies
Knowles, A Separate Peace

Orwell, 1984

Shakespearean drama
	Dickens novel

Twain, Tom Sawyer &

            Huckleberry Finn
Wright, Native Son or

            Black Boy
Buck, The Good Earth
Shakespearean comedy
	
	

	10th Grade
	Dickens novel

Twain, Tom Sawyer &

           Huckleberry Finn
Wright, Native Son or

            Black Boy
Buck, The Good Earth
Shakespearean drama
	*Salinger, The Catcher

                 in the Rye
*Sir Gawain and the Green Knight

Stoker, Dracula
*Marquez, One Hundred

                 Years of Solitude
Dumas, The Count of

             Monte Cristo

Shakespearean comedy
	
	


	
	Regular
	Pre-AP/AP/G/T
	Dual Enrollment (Literary Genres)
	Dual Enrollment (Humanities)

	11th Grade
	Hemingway, Farewell to

                    Arms or The Sun

                    Also Rises
Hawthorne, The Scarlet

                    Letter
*Faulkner, As I Lay Dying
Salinger, The Catcher

                in the Rye
	*Conrad, The Heart of

                Darkness
Fitzgerald, The Great Gatsby
Miller, The Crucible
*Morrison, Beloved
	Stoppard, Rosencrantz and

                Gildenstern are

                Dead
Wharton, Ethan Fromme
Melville, Moby Dick or

              Billy Budd
Ibsen, A Doll’s House
Atwood, The Handmaid’s

              Tale
Dickens, Great Expectations
Ellison, Invisible Man
Shaw, Pygmalion
*Tan, The Joy Luck Club
*Woolf, To the Lighthouse
*Beckett, Waiting for Godot
	

	12th Grade
	Beowulf

Gardner, Grendel
*Shelley, Frankenstein
*Brontë, Wuthering Heights
Shakespearean drama
	*Chaucer, The Canterbury

                 Tales
*Cervantes, Don Quixote
*Plato, Dialogues
*Aristotle, The Poetics
Shakespearean comedy
	
	*Sophocles, Oedipus the

                     King and

                     Antigone
*Nabokov, Lolita
*Dante, Inferno
*Dostoevsky, Notes from the

                      Underground 

                      and Crime and

                      Punishment
*The Bible

*Milton, Paradise Lost

Spencer, The Faerie Queene


�





�





Prewriting





� language of the disciplines  � change over time 


 �  different perspectives     �  across disciplines   


�    details              � patterns                       �  trends 


   �  unanswered questions                     �    rules    


                          � ethics                   � EMBED MS_ClipArt_Gallery.2  ��� big ideas





ESSAYS, DOCUMENTARIES, BROCHURES


Contemporary Issues


Conflict


Humor and Satire


Psychology and Behavior


Learning, Education, the Media, Technology


Self-discovery


Business











SYMBOLISM





THEME/MESSAGE





PLOT





STYLE





POINT OF VIEW





SETTING





�











HISTORICAL CONTEXT





TONE





�





CHARACTER





�





Theme is the central idea of a work.  Not all fiction has a theme.  Escape fiction might not contain a theme while all interpretive fiction will have one or several themes. Most illustrations have “implied” themes.  The reader must decide upon the theme by examining every assertion the author makes of moral, psychological, or aesthetic influence.





�








A, e, I, o, u





B – q- r – c- s- l- x- m- w- h- k- z





Peter Piper picked a peck of pickled peppers. . .





Splat, beep!, hiss…, squawk?











�











�





�





�





�





�





�





�





�





�





�





�





�





�





�





�





�





Grade 11, Unit 1, Part 1: In Harmony with Nature


	Literature in Performance video of 


Fox and Coyote and Whale


	Writing Workshop: Observation and Description


		Revising skill: elaborating with sensory details


		Editing skill: modifier placement


		Sentence crafting:  achieving sentence variety





Grade 12, Unit 1, Part 3: Literature from the Bible


	Use of Internet research resources


	Writing Workshop: Report


		Revising skill: analyzing word parts – Roots


		Sentence crafting: using adverbs and adverb phrases





�





�





�





Overview with detail from Theory of Knowledge, H. Lynn Erikson (Adaptation)





Theory


A conceptual idea that is yet to be proven.





Key Question


(Focus on Generalization)


“What causes relationships to change?”





Topic


Category of study with a body of related facts to be learned





ABSTRACT





Concrete





Principle


A form of generalization but is a truth that holds consistently through time.





Generalization


Connection/relatedness of two or more concepts.





Concept


An organizing idea, represented by one or two words. Examples have common attributes





Fact


A statement of truth





“What characteristics are necessary to form 


relationships 


in life?”





Focus on Details


(Based upon all the evidence)





(Postulation from Experience)


“What characteristics are evidently needed for a relationship in this situation?”





(Personal Observation from Experience)


“What events caused change in relationships in your studies?”





(World Knowledge)


(Compare what you are studying to personal experience)





Building Question:


(Personal Relevance)


“What changes have occurred in people you know over time?”








Concrete





Overview from Theory of Knowledge, H. Lynn Erikson (Adaptation)





Theory


A conceptual idea that is yet to be proven.








 ABSTRACT





Key Question(s)


(Focus on Generalization)








Principle


A form of generalization but is a truth that holds consistently through time.





(Based upon all the evidence)





Topics


Category of study with a body of related facts to be learned





Generalization


Connection/relatedness of two or more concepts.








Concepts


An organizing idea, represented by one or two words. Examples have common attributes





Facts


A statement of truth





Concrete





(Postulation from Experience)








(Personal Observation from Experience)








(World Knowledge)








Building Question:


(Personal Relevance)











� Adapted from Atwell, Nancie.  In the Middle: New Understanding about Writing, Reading, and Learning, 2nd Edition.  Portsmouth (NH): Boynton/Cook Publishers, Inc., 1998.    
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